
   

Essential Learning Outcomes (ELOs) provide opportunities for Stockton students to develop the intellectual and marketable talents 

needed to prepare for personal and professional success in the 21st century. 

 

Stockton Incorporates ELOs in Its 

Residential Curriculum 
Melissa Cleary, Complex Director 

 

The Office of Residential Life updated its Residential 

Curriculum this Academic Year to improve assessment 

measures of our departmental goals and learning outcomes. 

The Residential Curriculum is designed to answer the 

question, “What do we want our students to learn as a result of 

living in our residential communities?” Stockton’s Residential 

Curriculum learning outcomes complement and support the 

University’s Essential Learning Outcomes (ELOs). Changes to 

the Residential Curriculum in recent years encourage Resident 

Assistants (RA) to incorporate learning outcomes and goals 

into their programming initiatives so that they can create 

intentional and meaningful learning communities for Stockton 

students. The Residential Curriculum uses Stockton’s ELOs to 

ensure that students are learning the skills they need to be 

well-rounded and successful adults.  

 

Gabriella Marrone is a first-year graduate student studying 

Communicative Sciences and Disorders, and she serves as the 

Graduate Manager for the Office of Residential Life. Gabriella 

is also a former Stockton RA. As the Graduate Manager, 

Gabriella oversees all program proposals and evaluations 

submitted by the RAx and is very familiar with the 

programming efforts within the residence halls. She states, 

“Every program focuses on building community and 

teamwork. Residents want to get together and get involved, 

and RAs collaborate with other offices.” Gabriella specifically 

highlighted an event designed by RAs to introduce first-year 

students to the Office of Student Development and Stockton’s 

Greek Life. Gabriella is also proud of the program 

collaborations that include community partners, such as 

“Breast Fest,” a program she coordinated with the Keep a 

Breast Foundation.  

 

As the Graduate Manager, Gabriella receives all RA program 

proposals. She noted that the proposal requirements are 

different this year: RAs are required to list three learning 

outcomes on their written proposal, so that they have these 

goals in mind as they conduct the program. RAs are 

encouraged to create multi-faceted programs that focus on key 

areas, such as Effective Community Engagement, 

Interpersonal Development, Cultural Competency, and 

Academic Success.  

 

Gabriella discussed the role of passive programming in the 

residence halls, particularly initiatives like strategically placed 

interactive bulletin boards. Gabriella says, “Passive 

programming is great because it is on-going: It is happening 

every day in our residence halls.” Gabriella described her 

success with Stockton’s ELOs as a student leader, “I see how I 

achieved some of the ELOs, such as Communication, through 

being a leader. I was very shy as a freshman, but now I’m not 

afraid to voice my opinion. There’s nothing holding me back.”  

 

Sara Fanning, a sophomore majoring in Psychology and 

Education, serves as secretary for the Residence Hall 

Association (RHA), an organization within the Office of 

Residential Life that works to create social and educational 

programming for residents. As Sara describes it, “RHA’s 

purpose is to create a ‘home-y’ experience for students by 

building a safe and fun environment.” Sara states that RHA 

complements Stockton’s ELOs with programs such as 

“Messed Up Mario Kart,” when RHA and the HERO 

Campaign co-partner to teach students about alcohol 

awareness and drunk driving, and “Play Things for Pups,” a 

recent program that encouraged community service by having 

students donate materials to make pet toys for a local animal 

shelter. “RHA sponsors programs that are social, community 

service oriented, or educational to help students learn how to 

deal with real life issues.”  

 

Sara cited RHA’s Building Battles as an event that brings 

together several of Stockton’s ELOs, specifically, Adapting to 

Change and Teamwork & Collaboration. Building Battles is a 

field day competition among different residential areas that 

occurs during Welcome Week at the start of the fall semester. 

“Building Battles helps everyone connect right off the bat, 

especially the new freshmen, since they are just getting used to 

what it’s like being at Stockton,” she said. Sara also pointed 

out how RHA helps students achieve the ELOs by offering 

plenty of opportunity for experiential learning. “We have 

multiple meetings each week and lots of opportunity to build 

your skills, like communication and working with others.”  
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Courtney Clemens is a junior Liberal Arts major and a first-

year RA. This academic year, Courtney experienced the 

“Super 6” as an RA. The Super 6 is an RA programming 

initiative that occurs during the first six weeks of the semester, 

when RAs emphasize community interaction and programs to 

get to know residents and build relationships. Courtney says, 

“We do the Super 6 to make it easier to actively create a 

community and openly communicate with residents. Through 

the Super 6, you have no choice but to interact with your 

neighbors.” As one of her Super 6 activities, Courtney and her 

new residents attended Stockton’s Day of Service, then went 

to dinner afterward. “It really helps with adapting to each 

other and the new environment. We all jumped into being 

good friends.”  

 

Courtney emphasized how the Super 6 helps promote 

communication among residents, stating that it “encourages 

getting to know each other on a personal level.” Courtney 

went on to explain that, while the Super 6 complements 

Stockton’s ELOs for residents, she also feels that her 

leadership positions on campus have helped her personally to 

achieve the ELOs.  

 
 

Faculty Member and Stockton Student Co-Present 

on ELOs and Eportfolios at 2016 Day of Scholarship 
 

 

 

Excerpt from -- Integrating and Assessing Essential 

Learning Outcomes: Syllabus and Formative Feedback 
Susan Cydis (EDUC), Mary Lou Galantino (PHTH), Carra Leah Hood (Asst. 

Provost), Mary Padden (NURS), Marc Richard (CHEM) 
(under review by The Journal of Excellence in College Teaching) 

Stockton University is entering the sixth year of an initiative in which the institution is focusing on ten Essential Learning 

Outcomes (ELOs) aimed at integrating curricular and co-curricular student learning experiences to support student 

competence with the skills necessary for academic, professional and personal success. The goal of this faculty-driven 

initiative is to create a coherent and intentional curriculum with clear objectives, pathways, and outcomes designed to 

promote the competence students need for personal and professional success in the 21st century. An important component 

of this initiative has been the development of a faculty led learning community for the purpose of collaboration and 

professional development. Faculty collaborated and worked diligently to define the essential skills a student might 

demonstrate to achieve one of three levels for each of the ten essential learning outcomes.  
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The research in the field that supports this initiative is plentiful, however one of the most notable sources is a public policy and 

campus initiative known as Liberal Education and America's Promise (LEAP), developed by the American Association of Colleges 

and Universities. This initiative promotes the idea that learning needs to occur across a broader set of outcomes. The use of robust, 

meaningful learning experiences can enrich teaching and the depth of student learning. 

 

During the first two years of the learning community, facilitators shared evidence-based research with participants and guided the 

integration of ELOs and significant learning experiences (SLEs) (Fink, 2013) into course design and articulating those learning 

experiences in course syllabi. Faculty introduced students in their courses to ELOs through the SLEs. Facilitators collected data from 

students during the semester to gauge student learning outcomes resulting from the integration of ELOs into course projects and as 

well as faculty experiences with ELO integration. The data collected included student pre and post self-perception surveys, faculty 

focus groups, student reflective statements, faculty interviews, faculty post-syllabi, and a faculty survey. 

 

Results revealed that several themes of ELO integration support ELO competence in students. The use of intention and facilitation 

were found to be ELO integration themes identified and referenced by faculty as those that were used to support student competence 

with ELOs. Students demonstrated growth in self-perceived competence with all ten ELOs over the course of the semester, yet little to 

no correlation was found between learner-centered syllabi and student reported ELO competence. 

 

 
Although faculty awareness of ELOs may be the first step in ELO integration, and syllabus articulation may indicate intentional 

support for ELO competence, researchers found that it is necessary to go beyond this step to effectively promote competence in 

students. Because the syllabus is intended for multiple audiences, for example faculty colleagues, program coordinators or chairs, 

Deans, faculty evaluation committees, and accrediting agencies, in addition to students, this may be one of the reasons why little 

correlation was found between content-centered syllabi and student reported gains in ELO competence. 
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What does this mean for instructors of students in higher education? While the content of  a course is always most important, we can 

support student understanding of that content on a deeper level by promoting students metacognitive awareness and making 

connections between what students are learning and how the concepts connect to the essential skills and competencies they need for 

success in the real world. 

 

We can begin to facilitate the connection between student learning and essential competencies by intentionally articulating how 

essential learning outcomes emerge as a natural outgrowth of the content we teach in any given course and include this information 

explicitly in our syllabi. Doing so, helps to facilitate student awareness of their own competence as it relates to these essential skills. 

Furthermore providing students with the opportunity to reflect on the confidence they develop, deepens and enhances awareness of 

how they possess these essential skills. 

 

Although there should be a clear connection between course outcomes and what students are expected and advised to do to attain 

them, the results of this study showed that this may not be enough to promote student learning. The instructor needs to go beyond 

simply including course outcomes in the syllabus (Habanek, 2005). Research supports a process in which instructors may need to 

articulate a process that includes, clear communication of the intended outcomes, make stated outcomes accessible and public, and use 

assessment results to improve and align instruction (Driscoll and Wood, 2007), and while research supports the notion that students 

may need to have clear expectations and understanding of the purpose of instruction and have progress determined by achievement of 

learning outcomes, this study also suggests that communicating those outcomes via syllabi actually had no effect on students’ 

developing ELO competence. The syllabus did not appear to communicate to students in a substantial way, and although instructors 

might make assumptions about the role of syllabi in relation to pedagogy and learning, these assumptions might not be as certain as 

initially thought. This study supported the notion that the relational dynamics and formative experiences of the classroom carry the 

most weight in student learning. Although syllabi might be quite significant when communicating to other audiences it may not be as 

significant for students, and supporting the development of essential learning outcomes. 

 

As faculty engage in practices that intentionally integrate ELOs into the curriculum students have the opportunity to develop 

competence. The intentional practice of ELO integration is more likely a combination of factors including an intentional stance on the 

part of the instructor and, facilitation of ELOs experiences. However doing so does not mean that this intentional stance and 

facilitation happens in the form of the design of the syllabus. It might actually be an interdependent dynamic of various features that 

include not only intention on the part of the instructor and facilitating the learning process, but also supporting awareness on the part 

of students, creating utility of the essential skills, and creating opportunities for reflection as those features that actually promote 

competence. It isn't necessarily the simple articulation of ELOs in the syllabus that promotes student competence, but rather a 

synergetic dependent relationship and formative experiences that are key components to supporting ELO competence in students. 
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Data from the ELO Survey, conducted in April 2016 
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151Stockton teachers took the ELO survey. 

 28% of full-time faculty members took the survey. 

 40% of professional staff who teach took the survey. 

 

82% of Stockton teachers incorporate ELOs into courses or programs. 

 

54% of those who incorporate ELOs into courses and programs do so in 

General Studies as well as program courses. 

 

Stockton teachers incorporate ELOs into courses and programs by: 

 using ELO language in class lessons (34%) 

 mentioning ELOs on syllabi (65%) 

 connecting ELOs to course goals (67%). 
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           What Students Say about ELOs 
Students who participated in a focus group (March 2015) after having taken a 

course in the fall 2014 and the fall 2015 ELO pilot had the following to say: 

 
 
 
 
 
 
 
 
 

                  What Faculty Say 

                  about ELOs 

 

Carra Leah Hood    Assistant Provost 
609.652.460    carra.hood@stockton.edu 

 

 

In their reflections at the end of the fall 2015 pilot, students made these comments: 
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