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Peter Anthony Caporilli 
Founder & CEO of Tidewater Workshop 
 
Peter Anthony Caporilli is Founder & CEO of Tidewater Workshop, the highest-grossing manufacturer 
and direct marketer of cedar lifestyle furnishings in the United States of America. Caporilli is a catalog 
marketing expert and internet marketing pioneer with over 25 years experience and leadership in direct 
response marketing, quantitative business analysis, lean manufacturing, and optimized production. 
 
Caporilli received a B.S. in Mathematics from Stockton College in 1985 with a concentration in Physics 
and Chemistry, and holds an Honorary Doctor of Humane Letters degree from his alma mater.  
 
Upon graduation, Caporilli was hired as a Marketing Analyst by Spencer Gifts, Inc. a $300 million 
marketer of novelty goods. He joined W. Atlee Burpee & Co. in Philadelphia in 1988 as Marketing 
Manager for the nation’s largest seed catalog and retail merchant and moved to New York City in 1991 
as Director, Corporate Marketing for Hanover Direct, the $1 billion direct marketing subsidiary of the 
Horn & Hardart conglomerate. 
 
Tidewater Workshop, under Caporilli’s leadership, transformed the marketplace for outdoor furnishings 
in the United States. Named as an Inc. 500 List of the fastest-growing companies in America, Tidewater 
Workshop, the company, is or has also been a Casual Living Top 100 Retailer, Business News New Jersey 
6th fastest-growing company. 
 
In addition to his role as CEO of Tidewater Workshop, Caporilli has also lent his business acumen to 
numerous corporate and non-profit advisory and trustee boards including those of Boardwalk Bank, the 
Direct Marketing Association direct*voice, Atlanticare, The New Jersey Association of State Colleges and 
Universities, The LPGA ShopRite Classic, The Richard Stockton College of New Jersey Foundation, The 
Noyes Museum of Art and others. 
 
Henry A. Coleman 
Professor of Public Policy 
Rutgers University 
 
Dr. Coleman is a graduate of Morehouse College, with a B.A. in Economics; and Princeton University, 
with a Ph.D. in Economics. 
 
He previously served as a full-time faculty member at Tufts University, and he has held adjunct faculty 
positions at the American University, the University of Maryland, George Mason University, and Rutgers 
University. For almost 13 years, Coleman served as the director of the Center for Government Services, 
then a component of the Edward J. Bloustein School of Planning and Public Policy at Rutgers, the State 
University of New Jersey. He is currently a professor of public policy in the Bloustein School’s Public 
Policy Program. 
 
Coleman was in the Office of Policy Development and Research at the U.S. Department of Housing and 
Urban Development (HUD). He also served as a senior economist in the Office of the Chief Economist at 
the U.S. General Accounting Office (GAO) as the director of Government Finance Research at the U.S. 
Advisory Commission on Intergovernmental Relations (ACIR). 
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Coleman served as the executive director of the New Jersey State and Local Expenditure and Revenue 
Policy (SLERP) Commission and as the assistant director of operations and research at the Office of State 
Planning, and as senior policy advisor in Governor Florio’s Office of Management and Policy.  
 
Dr. Coleman serves on many policy boards including: the New Jersey Public Policy Research Institute and 
as Vice Chair of New Jersey City University.  
 
Jan Colijn 
Dean of General Studies 
The Richard Stockton College of New Jersey 
 
Dean Jan Colijn joined the College in 1974 as a visiting instructor in political science. When deans were 
replaced by elected chairs in 1982 he was elected as the first chair of Social and Behavioral Sciences. In 
1985 he was Visiting Fellow in the departments of politics and international relations at the University of 
Warwick, UK, and when the decanal structure returned to the College he became Dean of General 
Studies in 1988. His scholarly work during the past several decades has focused on the Holocaust and 
genocide generally. He has published eight books and more than forty articles. Dean Colijn has a 
kandidaat, social sciences, with distinctions from the Universiteit van Amsterdam and holds a M.A. and 
Ph.D from Temple University. 
 
Daniel J. Douglas 
Director, William J. Hughes Center for Public Policy 
The Richard Stockton College of New Jersey 
 
Daniel J. Douglas serves as Director of the William J. Hughes Center for Public Policy, having previously 
served as the Director of Communications for Stockton College. 

Prior to joining Stockton, Dan served as Public Information Officer for the Casino Reinvestment 
Development Authority in Atlantic City. Previously, Dan worked at three institutions of higher education 
including Rutgers University (New Brunswick and Camden campuses), Seton Hall University and Eastern 
Michigan University. Dan also was vice president of an e-learning company that provided custom course 
development and project management services to universities and corporations.  

Dan served as the Assistant Commissioner of Personnel for the State of New Jersey, responsible for 
Communications, Public and Government Affairs, Workforce Policy and Planning, and the Human 
Resource Training and Development Institute. The Institute had 225 employees in 38 locations and 
provided training to over 75,000 state employees. He also served as Policy Advisor to the Governor of 
New Jersey, James J. Florio, and has held staff positions in the New Jersey Legislature, a public interest 
association and a public opinion research firm.  As the Governor’s representative, he led the State 
Planning Commission to the completion of the first State Development and Redevelopment Plan.  

Dan earned a Bachelor of Arts in Political Science and a Master of Arts from Rutgers University, where 
he was a Fellow at the Eagleton Institute of Politics. 
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Stanley Ellis 
Chairman of the Board of Trustees 
The Richard Stockton College of New Jersey 

Mr. Stan Ellis has been a Board of Trustees member at The Richard Stockton College of New Jersey since 
2004. He currently serves as the Chair of the Board, and the Executive Committee. 

Mr. Ellis is the Vice President and Director of Strategy for the Burlington County Times. He previously 
held the position of Publisher for the Burlington County Times, and several management positions 
within Calkins Media, Inc., the parent corporation of the BCT. 

Stan is a graduate of Penn State University, with a B.S. in Marketing and earned his M.B.A. from the 
University of Pennsylvania Wharton School. 

He is currently serving as Secretary and Treasurer of Family Service of Burlington County as well as 
chairing their Finance Committee. He is serving on the Conceptual Planning Committee of the Family Y 
of Burlington County, and chairs their Public Policy Committee. He has recently been elected to the 
Board of Directors of St. Mary's Hall/Doane Academy in Burlington City. Additionally, he serves on the 
board of the Burlington County College Foundation and was 1993 United Way General Campaign Chair, 
having previously served on the United Way Board of Directors and Executive Committee. 

Stan has been a member of the New Jersey Press Association Board of Directors since 1993 and is a past 
president of NJPA. 

In 1993, The Burlington County Chamber of Commerce presented Stan with its prestigious "Voice of 
Business" award.  In addition, in 1995, the United Way of Burlington County awarded Stan "Volunteer of 
the Year". 

Michael L. Frank 
Professor of Psychology 
The Richard Stockton College of New Jersey 
 
Dr. Frank is Professor of Psychology at Richard Stockton College, and has served on the faculty since 
1977. Beyond teaching and scholarship, he has provided significant organizational leadership, serving as 
President, Stockton Federation of Teachers (2004-2008), and currently as President of the Faculty 
Senate. 

Professor Frank has served on numerous college committees and local and statewide boards and 
commissions, including the New Jersey Council on Compulsive Gambling. He has provided technical and 
consulting advice to the State of New Jersey and private business, including the Department of Higher 
Education, the Freeholders of Atlantic County, the MGM-Mirage Casino and the Showboat Hotel and 
Casino. 

Michael has served as a project and research director for numerous public, private, and nonprofit 
organizations concerning statistical trend analysis, scientific survey research and market research. 
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Dr. Frank earned his Ph.D. and B.A. at SUNY, Albany. Beyond his teaching and service at Stockton, he 
taught and led research projects in New York State, and has published and lectured broadly on the 
causes and effects of abusive and addictive behavior. 

Thomasa González 
Vice President for Student Affairs 
The Richard Stockton College of New Jersey   

Dr. Thomasa González is a social worker and educator. She currently serves as the Vice President for 
Student Affairs at The Richard Stockton College of New Jersey. She has worked at Stockton since 1986, 
holding the titles of Director of Counseling and Health Services, Associate Dean of Students, and Dean of 
Students.  

Dr. González received her Bachelor of Social Work (B.S.W.) from Kean University, a Master of Social 
Work (M.S.W.) from the Graduate School of Social Work at Rutgers University, and a Ph.D. in Social 
Work from the Union University Graduate School of Interdisciplinary Science.  She is an alumna of the 
Hispanic Women Leadership Institute and the Higher Education Resource Services Summer Institute at 
Bryn Mawr (HERS), and has received several awards and recognition for her community service and for 
her dedicated work with students in colleges and universities. 
 
Lou Greenwald 
Assemblyman 
New Jersey’s 6th Legislative District 
 
Assemblyman Lou Greenwald has represented New Jersey’s 6th Legislative District since 1996. He 
currently serves the Assembly Majority Leader, and has served as Chairman of the Budget Committee.  
 
Majority Leader Greenwald has also been recognized as a leading advocate for the developmentally 
disabled, preserving funding and pushing for better care for one of New Jersey’s most vulnerable 
populations. He has been a leader on legislation to protect children and a staunch public advocate for 
special needs populations. He was the architect of 2003 legislation to increase competition in New 
Jersey’s, then, broken auto insurance market.  
 
Majority Greenwald has been widely honored and recognized for his legislative leadership and 
dedication to public service. He has received the Legislator of the Year award from the Southern New 
Jersey Chamber of Commerce, the New Jersey Elected Official of the Year award from the Delaware 
Valley Regional Planning Consortium, and the Standing Ovation Award from the South Jersey Cultural 
Alliance. He has also been honored by the American Diabetes Foundation and the Epilepsy Foundation 
for his leadership. He has been recognized by the Southern New Jersey Jaycees as one of the 
Outstanding Young People in New Jersey, by the Cherry Hill Sons of Italy as their Person of the Year, and 
he received the first ever Governmental Leadership Award from the Advocates for New Jersey History.  
 
In addition to being a member of the legislature, Majority Leader Greenwald continues to serve his 
community as a member of the South Jersey Chamber of Commerce and the Camden County Bar 
Association. He is also an active participant in the CEO/Executive Advisory Board for the Southern New 
Jersey Boy Scouts.  
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He graduated from Moravian College in 1989 with a bachelor’s degree in political science and went on 
to earn a law degree from Seton Hall University School of Law in 1992. Later that year, he was admitted 
to the bar in New Jersey and Pennsylvania. He works as an attorney in Voorhees. 
 
Darryl G. Greer 
Senior Fellow 
The William J. Hughes Center for Public Policy  
 
Darryl joined Richard Stockton College in January 2012 as a Senior Fellow, Higher Education Strategic 
Information and Governance (HESIG); and is affiliated with the William J. Hughes Center for Public 
Policy. 
 
Dr. Greer served as founding CEO of the New Jersey Association of State Colleges and Universities, Inc. 
(NJASCU) from 1986 until December 2011, advocating the collective interests of New Jersey’s state 
colleges and universities. 
 
Dr. Greer served as Director of Government Relations, The College Board, Washington, D.C. from 1981-
1986, and as Policy Planning Officer from 1979-1981 in the office of the president of The College Board, 
New York City, New York.  

He  worked in Ohio state government as Assistant to the Chancellor of the Ohio Board of Regents (1976-
1979), and as Legislative Research Associate, the Ohio Legislative Service Commission (1975-1976), the 
principal research arm of the Ohio General Assembly. 

He has served on several public policy projects, such as the Higher Education Research Project funded by 
The Pew Charitable Trusts, the National Commission on Responsibilities for Financing Postsecondary 
Education, and the National Center for Public Policy and Higher Education, and has published on higher 
education opportunity, finance and governance. 

Dr. Greer earned his M.A. (1972) and Ph.D. (1979) in political science at Stanford University. His B.A. 
degree in political science was earned at Indiana University in 1970. He was awarded an Honorary 
Doctor of Humane Letters by Richard Stockton College of New Jersey in May 2000; and an Honorary 
Doctor of Laws in 1999 by William Paterson University. 
 
Brad Hartman 
Economics Major 
The Richard Stockton College of New Jersey 
 
Brad Hartman is a senior economics major at the Richard Stockton College. He is a member of Stockton’s 
Honors Program and has maintained a 4.0 grade point average. Brad has a strong academic and 
research focus. The last two semesters he has written numerous econometric research papers on topics 
such as the effects of income inequality in the United States and investigating the impact of Federal 
Reserve policy on the business cycle.  

Brad has been a highly involved individual throughout his college career. For his freshman and 
sophomore years he was a student worker in the Provost’s Office and for the last two years he has held 
the position of Resident Assistant. This upcoming semester Brad will be serving as the President of the 
Economics Society and will be continuing to tutor economics in Stockton’s Math and Writing Center.  
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Brad’s experience extends beyond his college activities. During the summer of 2011 Brad interned as a 
financial representative for Northwestern Mutual. He is currently continuing his practice as an 
independent broker of financial services during his spare time. 

Rochelle Robinson Hendricks 
Secretary of Education 
State of New Jersey 
 
Rochelle R. Hendricks was named the first Secretary of Higher Education for the State of New Jersey in 
May 2011.  As Secretary she is responsible for policy and program development to enhance the capacity 
and competitiveness of New Jersey’s higher education institutions.  Since starting the position, Secretary 
Hendricks has engaged the agency in the national higher education reform agenda while focusing on 
advancing the blueprint for reforming higher education recommended by the Governor’s Higher 
Education Task Force chaired by Governor Kean, as well as the report issued by the UMDNJ Task Force 
chaired by Dr. Sol Barer.   

She recently served as Acting Commissioner of the Department of Education; provided critical 
leadership during the search for a new State Superintendent of Newark Public Schools; and was 
instrumental in helping the Governor’s education reform plans, including the creation and appointment 
of the Educator Effectiveness Task Force. 

She joined the Department of Education in 1987, and has previously served in various capacities within 
the department, including Acting Deputy Commissioner and Assistant Commissioner. 

Prior to joining the Department of Education, she worked for over 15 years at Princeton University in 
numerous capacities, including Assistant Dean of Students, Director of the Educational Opportunities 
Program and Interim Director of the Women’s Program.  

Secretary Hendricks graduated from Temple University, garnering the Emma Jean Johnson Scholarship 
for “outstanding potential in the field of education” and Princeton Theological Seminary with the Edler 
Hawkins Prize for Academic Excellence.   She is also an alumna of Princeton University’s Graduate 
Teacher Program and Bryn Mawr University’s Institute for Women in Higher Education. Centenary 
College awarded her an Honorary Doctor of Humane Letters in January 2012. 

David Hespe 
Chief of Staff 
New Jersey Department of Education 
 
Dave Hespe is currently serving as the Chief of Staff for the New Jersey Department of Education. He 
serves on the Governor’s Education Transformation Task Force. He also serves on the College and Career 
Readiness Task Force, comprised of K-12 and higher education practitioners, and business community 
representatives. 
 
Hespe is formerly the Co-Executive Director/Vice President for STEM Education at Liberty Science 
Center.  He was the Interim Superintendent for the Willingboro School District having previously served 
as Assistant Superintendent. He was a faculty member in the Educational Leadership Department of 
Rowan University and served five years as department chair prior to becoming a school administrator.   
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Hespe also served as Commissioner of Education for the State of New Jersey from 1999 through 2001.  
Prior to that, he was the First Assistant Attorney General for the State of New Jersey.  Hespe began his 
service in the Executive Branch of State Government as Assistant Counsel for Education and Higher 
Education to Governor Whitman.   
 
Hespe also served in the Legislative Branch as Associate Counsel in the Education Section of the Office of 
Legislative Services where he was the Committee Aid to the Assembly Education and Higher Education 
Committee.  Hespe received both a Juris Doctor and a Bachelor of Arts degree from Rutgers University.   
 
Daniel J. Hurley 
Director, State Relations and Policy Analysis 
American Association of State Colleges and Universities (AASCU) 
 
On behalf of the 400 U.S. public college and university presidents, chancellors and system heads that 
comprise the AASCU membership, Daniel Hurley provides analysis and commentary on a broad range of 
public policy issues affecting higher education at the campus, system, state and national level. His 
expertise includes issues related to higher education finance, student success, state relations and 
institutional best practices. Prior to joining AASCU in 2007, Hurley served as the director of university 
relations and administrative services for the Presidents Council, State Universities of Michigan. He has 
received degrees, associates through doctorate, in public administration, education, public relations and 
liberal arts, respectively.  

Dennis P. Jones 
President 
National Center for Higher Education Management Systems (NCHEMS) 

Mr. Jones has more than 40 years of experience in research, development, technical assistance, and 
administration in the field of higher education management and policy-making. A member of the 
NCHEMS staff since 1969, he assumed increasing levels of responsibility within that organization, 
becoming president in 1986. Under his leadership, and in collaboration with an extraordinarily talented 
staff, NCHEMS has achieved a position of preeminence as a leader in the development and 
promulgation of information-based approaches to policy-making in higher education. 

Mr. Jones is widely recognized for his work in such areas as: 

• Developing “public agendas” to guide state higher education policy-making. 

• Financing, budgeting, and resource allocation methodologies for use at both state and 
institutional levels. 

• Linking higher education with states’ workforce and economic development needs. 

• Developing and using information to inform policy-making. 

Dennis has written many monographs and articles on these topics, has presented his work at many 
regional, national, and international conferences, and has consulted with hundreds of institutions and 
state higher education agencies on management issues of all kinds. 

Mr. Jones is a graduate of Rensselaer Polytechnic Institute and served as an administrator (in business 
and institutional planning) there for eight years prior to his joining the NCHEMS staff. He has served as 
an advisor to the U.S. Secretary of Education, the Lumina Foundation for Education, the National Center 
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for Public Policy and Higher Education and to numerous other associations, policy organizations, and 
state agencies. 
 
 
Cheryl Kaus 
Dean of Social and Behavioral Sciences 
The Richard Stockton College of New Jersey 
 
Dr. Cheryl Kaus has been the Dean of the School of Social and Behavioral Sciences at The Richard 
Stockton College of New Jersey since 2004.  She oversees programs in Criminal Justice, Economics, 
Political Science, Psychology, Social Work, Sociology/Anthropology, Gerontology, and Behavioral 
Neuroscience.  Previously, Dr. Kaus was at SUNY Oswego as Chairperson of the Psychology Department, 
Director of the Human Development Program, and as the President’s first Faculty Fellow.  As Faculty 
Fellow, she was the President’s liaison between faculty and administration.  It was this position that 
advanced her interest in college administration and brought her to Stockton.   

Dr. Kaus received her Ph.D. in Human Development and Family Studies from The Pennsylvania State 
University.  Her B.A and M.A. degrees are in Psychology.  She has taught courses in Adult Development 
and Aging, Lifespan Development, and Program Planning and Evaluation.  Her research interests have 
been in successful aging, personality, and coping. 

Claudine Keenan 
Dean of Education  
The Richard Stockton College of New Jersey 
 
Dr. Claudine Keenan is the Dean of Education at Stockton, having served as Chief Planning Officer at the 
College since 2010. She previously held the position of Assistant to the Provost at Stockton, since 2006. 
  
During her academic career prior to Stockton, Dr. Keenan served as Senior Consultant for SunGard 
Higher Education, Director of Graduate Programs for Marlboro College, and a faculty member at Penn 
State University, where she administered a K-12 teachers-teaching-teachers National Writing Project 
site. 
  
She earned her doctoral degree in Higher Education Leadership from the University of Massachusetts, 
Amherst; her master’s degree in Rhetoric and Composition from the California State University, 
Northridge; and her bachelor’s degree in English and Secondary Education from Adelphi University, NY. 
 
Harvey Kesselman 
Provost and Executive Vice President 
The Richard Stockton College of New Jersey 
 
During his thirty year career at Stockton, Dr. Kesselman has held several leadership roles, including Dean 
of Education, Interim Vice President for Administration and Finance, Vice President for Student Affairs, 
Director of Institutional Research and Planning, and Director of Educational Opportunity Fund Program. 
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Dr. Kesselman has served on numerous national and state boards and organizations and is the senior 
public college representative to the New Jersey Higher Education Assistance Authority (HESAA) and 
serves on its Executive Committee. The Authority is responsible for overseeing New Jersey’s $1 billion 
financial assistance program. 
 
Harvey has been appointed by four different New Jersey governors to represent all of the senior public 
colleges and universities on several issues including accountability and outcomes, campus judicial 
affairs, student financial aid, and the infusion of technology into the curriculum of educational 
institutions.  
 
Dr. Kesselman founded and chairs the Southern Regional Institute and ETTC Consortium. The consortium 
includes more than 24,000 educators from 90 school districts, and provides technology training and 
other forms of professional development to K-12 educators throughout central and southern New 
Jersey.  
 
Dr. Kesselman holds an Ed.D. in Higher Education Administration and an M.A. in Student Personnel 
Services/Counseling. He holds a Leadership in Education certificate from Harvard University’s Institute 
for Management and Leadership. He was a member of the first graduating class from Stockton, receiving 
a bachelor’s in 1979. 
 
Philip Kirschner 
President 
New Jersey Business and Industry Association 
 
Philip Kirschner is president of the Trenton-based New Jersey Business & Industry Association. With 
22,000 member companies, NJBIA is the nation’s largest state-level employer association. 
 
NJBIA is the leading voice for business in the state, representing the business community before the 
state Legislature and state agencies. 
 
Phil Kirschner joined NJBIA in 1990, directing its Government Affairs department from 1995 to 2003.  
He was promoted to executive vice president in 2001, taking on the added responsibility of the 
Association’s day-to-day administration. He became president in April 2003. 
 
Before joining NJBIA, Kirschner was director of government affairs with the New Jersey School Boards 
Association, and prior to that he served as executive director of the New Jersey State Bar Association.  
 
Mr. Kirschner currently serves on the board of the NJ commission on Holocaust Education, the NJ 
Minimum Wage Advisory Commission and Junior Achievement of NJ. 

 
Phil is an honors graduate of Rutgers-Camden Law School and American University.  He is a member of 
both the New Jersey and Pennsylvania Bars. 
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Michael W. Klein 
Executive Director 
New Jersey Association of State Colleges and Universities (NJASCU) 
 
Michael W. Klein became CEO of the New Jersey Association of State Colleges and Universities (NJASCU) 
in January 2012, after serving the association more than 13 years as director of governmental and legal 
affairs.  
 
Michael has published articles on intellectual property ownership, college finance, collective bargaining, 
and the First Amendment, and has made numerous national and international presentations on lay and 
higher education.  
 
He was a 2003 fellow of the Higher Education Law Roundtable at the Institute for Higher Education Law 
& Governance, University of Houston Law Center, and a 2010-2011 Associate of the National Center for 
Public Policy and Higher Education.  He was a fellow of Leadership New Jersey in 2002.  Michael is a 
member of the Policies and Purposes Committee and the Council of State Representatives for the 
American Association of State Colleges and Universities (AASCU).  Michael formerly served on the 
national Higher Education Government Relations Task Force.   
 
Before joining NJASCU, Michael served for five years in former Governor Christine Todd Whitman’s 
administration as Assistant Counsel to the Governor, Deputy Director of Legislative Affairs for the 
Department of the Treasury, and Special Assistant to the Commissioner of Community Affairs.  Michael 
has also served as legislative director to then-Assemblyman Leonard Lance, now a member of Congress, 
and as an associate at Pitney Hardin Kipp & Szuch. 

Michael received a BA in history cum laude from Princeton University, a J.D. from Boston College Law 
School, and a Ph.D. in Higher and Postsecondary Education from New York University.   

Kurt Landgraf 
President & CEO 
Educational Testing Service 
 
 Kurt M. Landgraf joined ETS as President and Chief Executive Officer on Aug. 7, 2000. Since then, he has 
overseen ETS’s entrance into the K–12 market, expanded its global business, broadened its education 
research activities, and nurtured its social mission through collaborations with groups serving 
underrepresented students.  

Landgraf began his career at ETS more than 30 years ago, when he served as Associate Director of 
Marketing. Before returning to ETS in 2000, he held leadership positions at DuPont, including Chief 
Operating Officer, Chief Financial Officer and Chairman and Chief Executive Officer of the DuPont 
Pharmaceutical Company, and at the Upjohn Company.  

Besides expanding ETS’s business and research activities, Landgraf has led the company’s efforts to help 
close the academic achievement gap between affluent and disadvantaged students.  

Landgraf serves on the boards of the Louisiana-Pacific Corporation, Corning Incorporated and the 
Institute for Student Achievement. He has chaired the National Pharmaceutical Council, United Way of 
Delaware and Delaware CarePlan and has served as President of the National Consortium for Graduate 
Degrees for Minorities in Engineering and Science, Inc.  
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Landgraf earned his bachelor’s degree in economics and business administration from Wagner College. 
He also holds three master’s degrees: an M.Ed. from Rutgers University, an M.A. in economics from 
Pennsylvania State University, and an M.S. in sociology from Western Michigan University.  
 
Lewis A. Leitner 
Dean of Graduate and Continuing Studies 
The Richard Stockton College of New Jersey 
 
Over the past 40 years, Dr. Lewis A. Leitner has served as a Professor of Psychology, a Professor of 
Management, the Executive Director of Continuing Studies and as Dean of Social and Behavioral 
Sciences at The Richard Stockton College of New Jersey. He is currently the Dean of Graduate and 
Continuing Studies.  
 
Dr. Leitner completed his undergraduate education at Lehigh University and received his master’s and 
doctoral degree from the State University of New York at Buffalo. His college courses and research have 
focused on leadership, organizational excellence, stress, customer service, entrepreneurship, total 
quality management, rethinking the future and strategic planning. 
 
Dr. Leitner has extensive experience as a human resources trainer and organizational consultant. He has 
served as project director for several extensive visitor profile surveys for New Jersey shore communities 
and has designed and conducted comprehensive customer service and leadership development 
programs at several Atlantic City casino hotels.  
 
Dean Leitner has served as a keynote speaker at many conferences and organizational retreats and has 
published dozens of articles in a variety of journals, as well as papers.  
 
Lawrence A. Nespoli 
President 
New Jersey Council of County Colleges 
 
Dr. Lawrence A. Nespoli is President of the New Jersey Council of County Colleges, the statewide 
coordinating and advocacy organization for New Jersey’s community colleges.  He also teaches in Rowan 
University’s Doctorate Program in Community College Leadership.  Nespoli previously served in a 
number of campus and state-level positions in Maryland and Pennsylvania.  He has published 
extensively in the area of college finance and legislative trends, serves as a board member for several 
national community college organizations including the College Board’s Community College Advisory 
Panel, and is a frequent presenter at national, regional, and state conferences.  He holds a bachelor’s 
degree from Bucknell University, a master’s degree from Catholic University, and a doctorate from Penn 
State.  
 
Richard Novak 
Senior Vice President 
Association of Governing Boards of Universities and Colleges (AGB) 
 
Richard Novak is Senior Vice President for Programs and Research, and Executive Director of the Richard 
T. Ingram Center for Public Higher Education Trusteeship and Governance at the Washington, DC – 
based Association of Governing Boards of Universities and Colleges (AGB).  
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As senior vice president, he is a member of the association’s leadership team – overseeing a division 
that provides consulting services; national, invitational and regional programming; and research and 
policy analysis. While at AGB, Novak has directed special initiatives on board and presidential leadership; 
led a multi-state study on the effectiveness of public college and university governing boards; facilitated 
policy discussions with boards and state policy leaders; and directed or co-directed studies in several 
states, including Alabama, Maryland, South Carolina, Louisiana, Mississippi, and New Jersey.  
 
Prior to joining AGB, he was on the staff of the American Association of State Colleges and Universities 
for 13 years. Internationally, he has co-directed a project on governance for the Ministry of Higher 
Education in Egypt funded by UNESCO, consulted with the Ireland Higher Education Authority, and 
worked extensively in the Republic of the Marshall Islands. 
 
David Payne 
Vice President & COO 
Higher Education Division 
Educational Testing Service 
 
As Vice President & COO for the Higher Education Division, David Payne heads the GRE® program, as 
well as higher education outcomes assessments such as the Major Field Tests and the iSkills® 
assessment.   
 
Payne’s efforts to assist low income, first-generation and underrepresented minority students 
interested in graduate education earned him the Distinguished Service Award in 2005 from the Council 
for Opportunity in Education/Council of Graduate Schools Joint McNair Committee. 
 
Prior to his current role, Payne served as Associate Vice President for the College and 
Graduate Programs in the Higher Education & School Assessments Division. Prior to joining ETS in 2003, 
Payne was Vice Provost and Dean of the Graduate School at SUNY Binghamton. During his tenure at 
Binghamton, he also served as Director of Distance Education and was a tenured professor in the 
department of psychology. Payne holds bachelor’s and master’s degrees in experimental psychology 
from SUNY Cortland and a Ph.D. in cognitive psychology from Purdue University. Payne has published 
five books, nine book chapters and more than 100 articles, technical reports and papers. 
 
Jon M. Regis 
President & CEO, Reliance Medical Group 
 
Jon M. Regis, M.D. received his bachelor and medical degrees from the University of North Carolina, and 
completed his residency at Hahnemann Hospital and Medical Center in Philadelphia, Pennsylvania. He 
began a professional career with Cooper University Medical Center in Camden, New Jersey, and 
Episcopal Hospital in Philadelphia, Pennsylvania, respectively.  His keen sense of business application 
enabled him to assume the role of Ob/Gyn Medical Director at Episcopal Hospital, while subsequently 
acquiring the role of Medical Director at Vanguard Medical Associates.   
 
Dedicated to the principle that “Access To Quality Healthcare Is a Right, Not A Privilege,” Dr. Regis 
developed a vision in 1985 to ensure that high-quality, cost-effective, comprehensive medical services 
were provided to all patients, particularly those residing in primarily urban populations, and regardless 
of their ability to pay. 
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As a result of his dedication to service, as well as his careful evaluation of the needs of the communities, 
Dr. Regis developed RELIANCE MEDICAL GROUP (“Reliance”), a progressive, multi-specialty primary-care 
medical practice composed of a diverse, qualified team of medical professionals (i.e., physicians, mid-
level providers and support staff) that, over the past two decades, have been committed to rendering a 
complete menu of services (i.e., Ob/Gyn, Pediatric, Family Medicine and Internal Medicine) to patients 
at several clinical facilities owned and/or operated by Reliance in various counties throughout New 
Jersey (i.e., Atlantic, Camden and Mercer). 
 
Given Dr. Regis’ leadership in providing healthcare services to varied populations and supporting local 
communities, he produced a worldwide division, known as RELIANCE INTERNATIONAL, which has 
provided over $30 million in medical supplies, assistance, and training to several countries outside of the 
United States.  In such regard, Dr. Regis has been invited into many West African nations to assist those 
governments with revitalizing and/or establishing their respective healthcare delivery systems. 
 
Herman Saatkamp 
President 
The Richard Stockton College of New Jersey 
 
Dr. Herman Saatkamp became the fourth President of The Richard Stockton College of New Jersey in 
2003. He is currently a Senior Fellow at the University of Pennsylvania’s Center for Bioethics and an 
advisor and member of the Board of Directors, Center for Dewey Studies, Fudan University, Shanghai, 
China. 

He earned a Ph.D. and M.A. from Vanderbilt University, a M.Div. from Southern Theological Seminary, 
and a B.A. from Carson-Newman College. The Aspen Institute and Harvard University are among many 
institutions where he has completed advanced educational programs. 

Before coming to Stockton, Dr. Saatkamp was Dean of the Indiana University School of Liberal Arts in 
Indianapolis and held faculty appointments in Philosophy, Philanthropic Studies, American Studies, and 
in Medical and Molecular Genetics in the IU School of Medicine.  At Texas A&M University, he was the 
Head of the Department of Philosophy and Humanities, the Department of Humanities in Medicine at 
Texas A&M College of Medicine, and Professor of Pediatrics at Scott and White Memorial Hospital.  Dr. 
Saatkamp has published and edited 48 books and 45 articles. He has established MOUs with more than 
80 international universities. 

Sharon E. Schulman 
Special Assistant to the President for External Affairs 
The Richard Stockton College of New Jersey 
 
Sharon E. Schulman is the Special Assistant to the President for External Affairs and at The Richard 
Stockton College of New Jersey. During her tenure at Stockton she has held the positions of Executive 
Director of the William J. Hughes Center for Public Policy, and Interim Chief Development Officer and 
Executive Director of the Stockton Foundation. Her external affairs portfolio includes marketing, public 
relations, publications, web and social media communications, creative services, government relations, 
and the Hughes Center. 
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Ms. Schulman has a strong background and vast experience in public relations, communications 
management, and regulatory and governmental affairs. Representative of this expertise were her 
positions as Chief of Staff and Chief Executive Officer at the NJ Board of Regulatory Commissioners and 
as Executive Director of the 1st legislative district offices for NJ Assemblyman Edward H. Salmon. 
 
Prior to joining Stockton, Ms. Schulman was President and CEO of Aqua New Jersey, Inc., a State-
regulated water and wastewater provider. She served as Manager, Public & Regulatory Planning, and 
Manager, External Affairs for Atlantic Electric in Pleasantville, New Jersey, where she was responsible for 
short and long range strategic and corporate community, governmental and regulatory planning. She 
was founder and principal of Spe-Schul Communications of Vineland, New Jersey, a public relations, 
government affairs and advertising firm specializing in service industries and political campaigns, and 
served as Executive Director for the Bridgeton-Cumberland Tourist Association. 
 
Sharon holds a B.S. in Biomedical Communications, an M.A. in Communications, and an 
M.B.A./Marketing.  
 
Alex Vervoort 
Chair of Student Welfare 2011-2012 
President-Elect for Student Senate 2012-2013 
The Richard Stockton College of New Jersey 

Alex Vervoort has been a member of the Student Senate at The Richard Stockton College of New Jersey 
since 2010. He currently serves as the Chair of Student Welfare on the 2011-2012 Senate and has been 
named President-Elect on the 2012-2013 Senate.  

Alex serves as the voting student representative on the 2020 Strategic Planning Committee and on the 
Provost’s Essential Learning Outcomes committee.  

He is also a member of numerous clubs and organizations on campus.  

Alex is a resident of Eatontown, NJ and is a marketing major at Stockton. After graduation in the Spring 
of 2013, he plans on obtaining his MBA. 
 
John Walda 
President & CEO, National Association of College and University Business Officers (NACUBO) 
 
John Walda is the President and CEO of the National Association of College and University Business 
Officers (NACUBO) in Washington, D.C. John’s career has been in both public policy and law. He received 
his B.A. degree and J.D. from Indiana University.  
 
He was president of the Indiana University Board of Trustees for eight years, Chairman of the 
Association of Governing Boards, Chairman of the Board of Clarian Health Partners in Indianapolis which 
owns and operates the Indiana University hospitals, and Chairman of the Indiana Lottery Commission.  
 
Before coming to NACUBO, John was a partner in the Litigation Group of Bose McKinney & Evans, 
representing clients in Indianapolis and Washington, D.C., and Senior Vice President – Federal Relations 
for BoseTreacy Associates LLC.  
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He was elected a Fellow in the American College of Trial Lawyers. John has been the Chairman of the 
Washington Higher Education Secretariat (2009-2011) and a Director of the American Council on 
Education (2008-2011). He is a Trustee for Carroll College, a Trustee for Stetson University, a Director of 
the Indiana University Foundation, and a Director of the Yellowstone Park Foundation. 
 
Steven D. Weinstein 
Florio Perrucci, Steinhardt & Fader 
 
Mr. Weinstein has an extensive background in higher education, having served as the Chair of the New 
Jersey Commission on Higher Education; Chair of the Rowan College (now University) Board of Trustees; 
a Member of the Development Board of the former Glassboro State College; Member on the New Jersey 
State College Governing Boards Association, the American Council of Trustees & Alumni, as well as Chair 
of the Southern New Jersey Chapter of the American Associates of Ben Gourion University in Israel.   
 
He has also served as counsel to Rowan University, Richard Stockton College of New Jersey and The 
College of New Jersey, and currently serves as special counsel to Rowan University on the prospective 
merger with Rutgers-Camden. 
 
Mr. Weinstein also serves as President of the Haddonfield Board of Education, whose school district is 
regularly recognized as one of the top districts in New Jersey, and whose high school is currently ranked 
125th in the country by Newsweek Magazine. He maintains a busy law practice with the firm of Florio 
Perrucci Steinhardt & Fader with a practice focused on development transactions, as well as litigation 
and state and local government law.  
 
In addition, he serves as Vice President of his local United Way, as Vice President of New Jersey Future, a 
statewide group of developers, environmentalists, and planners concerned with “smart growth,” and as 
a board member of the New Jersey Alliance for Action.  
 
Dennis Weiss 
Dean of Natural Sciences and Mathematics 
The Richard Stockton College of New Jersey 
 
Dr. Dennis Weiss is currently the Dean of Stockton College’s School of Natural Sciences and 
Mathematics, a position he has held since July 2001.  He was at the City College of New York for over 
thirty years prior to coming to Stockton, where he was a faculty member and served as its Dean of 
Science from 1992 to 2001.  

Dr. Weiss is a geologist by training and practice, and studied sea level change, and its impacts on human 
history and development, especially in the New York metropolitan area.  This work enhanced his interest 
in the Earth’s environment and the sustainability of its natural resources.  It was these factors which 
drew him to Stockton because of its strong academic programs in Environmental Sciences and Marine 
Science.  At Stockton, working closely with his faculty, Dean Weiss played an instrumental role in the 
developed of the College’s Professional Science Master’s in Environmental Sciences, and the recently 
approved Bachelor of Science/Bachelor of Arts in Sustainability. 
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Jane Wellman 
Executive Director, National Association of System Heads (NASH) 
Founding Director, Delta Project on Postsecondary Costs, Productivity and Accountability 
 
 Jane Wellman is the Executive Director of the National Association of System Heads, a membership 
organization of the CEOs of public multi-campus college and university systems in the United States. 
NASH’s mission is to improve the functionality of public systems to best meet future needs for higher 
education. Wellman is also the founding director of the Delta Project on Postsecondary Costs, 
Productivity and Accountability, an independent research and policy organization located in 
Washington, DC.  

Wellman is widely recognized for her work in public policy and higher education, at both the state and 
federal levels, with particular expertise in state fiscal policy, cost analysis, and strategic planning. In 
addition to research and writing, she consults with national and international organizations, and is a 
frequent speaker on the topic of college finances. She began her career in higher education finance at 
the University of California system, served as the staff director of the California Ways and Means 
Committee, was Deputy Director of the California Postsecondary Education Commission, and Vice 
President of Government Relations with the National Association of Independent Colleges and 
Universities. She received bachelors’ and masters’ degrees from the University of California at Berkeley. 

Corrine Wilsey 
Student in the Masters of Arts in Criminal Justice Program 
Forensic Psychology Concentration 
The Richard Stockton College of New Jersey 
 
Corrine Wilsey is pursuing her master’s in criminal justice with a concentration in forensic psychology at 
The Richard Stockton College of New Jersey, where she earned a B.S. in psychology, a B.A. in criminal 
justice and a minor in chemistry in 2010. She is a member of the national psychology honors society Psi 
Chi and the MACJ club. Corrine has served four graduate assistantships, and has been an intern, a 
teaching assistant, and a Presidential Scholar. She is employed full-time by the college in the William J. 
Hughes Center for Public Policy, where she is assistant to Director Daniel Douglas as well as Senior 
Fellow Dr. Darryl Greer. 

John B. Wilson 
President & CEO 
Association of Independent Colleges and Universities 
 
 John B. Wilson is the president and chief executive officer of the Association of Independent Colleges 
and Universities in New Jersey, and the Independent College Fund of New Jersey. The Association is the 
trade association for New Jersey’s fourteen independent colleges and universities, and the Fund is the 
corporate fund raising consortium for those institutions. 
 
Prior to his current assignment, Wilson served in various administrative positions at Saint Peter’s College 
and Seton Hall University in external affairs and intercollegiate athletics including nine years as the 
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director of athletics at Saint Peter’s.  He is one of the founders of the Metro Atlantic Athletic 
Conference. 
 
Wilson attended the U.S. Coast Guard Academy, received his B.S. degree in economics from Saint 
Peter’s College and an M.B.A. from Rutgers Graduate School of Management.  He earned a J.D. from 
Seton Hall University School of Law where he was editor of the Journal of Sport Law, and was admitted 
to the New Jersey Bar upon graduation. 
 
David Wolfe 
Assemblyman 
New Jersey’s 10th Legislative District 

Assemblyman David W. Wolfe graduated from Westminster College in Pennsylvania with a B.A. in 
History in 1964 and went on to receive his Masters of Education and Guidance from the University of 
Delaware in 1967. Assemblyman Wolfe moved to New Jersey in 1969 and started his career at Ocean 
County College in Toms River as Professor of Psychology. 

Assemblyman Wolfe was elected as Councilman for Brick Township from 1975 to 1991 and served as 
Council President from 1980-81 and 1987-88. In 1991, he was elected as New Jersey Assemblyman for 
the 10th Legislative district and has been representing the district for over 17 years. 

He has served as Chairman for the Education Committee and Vice Chairman for the Joint Legislative 
Committee on the Public Schools. He also serves on the Joint Legislative Committee on Public School 
Funding Reform. Aside from education, he is also assigned to the Telecommunications and Utilities 
Committee. He worked closely with the Governor's (Whitman’s) Advisory Panel on Higher Education 
Restructuring in 1994. 

During his time in office Assemblyman Wolfe has been recognized by many organizations and schools, 
and has been honored by the NARFE, ASAH, COSAC, the Ocean County Council Boy Scouts of America, 
and the Ocean County Bar Association. In 1995, he received the Brick Township Republican of the Year 
Award. He has been given a Certificate of Appreciation from Richard Stockton State College of New 
Jersey and Veterans Memorial Elementary School. 
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A New Model for Financing Public Colleges and Universities 
Excerpted from: On the Horizon, Vol. 18. No. 4, (2010) 

By: Darryl G. Greer & Michael W. Klein  
 
Introduction 
  

Put simply, the means by which we finance public colleges and universities, that serve 
over 70 percent of college students nationally, is severely and irreparably broken and needs to 
be changed. Without a new model, public higher education will fail its principal purpose of 
providing a broad college opportunity, especially to low-and middle-income students – and an 
emerging population of new Americans. Moreover, without  a new funding rationale that has 
transparency and predictability for all funding partners, these colleges will lose the public trust – 
a critical element in sustaining the American democratic experience through education.  
  

A fundamental assumption is that public colleges are central to educating citizens to 
sustain a democratic society and to help insure the hope of both liberty and prosperity for all 
citizens. Beyond the broad public benefits of public colleges, they also provide important 
benefits to individuals related to aspirations for jobs and immediate and intergenerational 
economic prosperity. 
  

Accordingly, public colleges can achieve the dual goals of public and private benefits 
only by: demonstrating equity and fairness for who goes to college; legitimacy for who pays and 
how; and responsibility for how colleges account for educational outcomes and sustaining public 
trust. 
 
A Broken Financial Partnership 
  

There is widespread evidence, in addition to opinion, that the long-standing model for 
financing public colleges that has seemed to work so well in many states for decades, now 
seems, even with an expected economic recovery, to need radical change. Comprehensive 
regional public colleges and universities have been financed principally by state governments 
and tuition reserve, with a significant amount of funding supplementing these two main 
revenue sources through state and federal student financial aid.  
  

Statements that the system is broken come not only from educators and policy analysts, 
but also from top elected officials, such as the Governor of the State of New York, who states 
explicitly in the State of  New York 2010-2011 Executive Budget Briefing Book that support for 
the New York public higher education system is “broken” and needs an “overhaul” (Paterson, 
2010, p. 107). The governor’s budget offers specific recommendations regarding tuition policy 
flexibility and greater autonomy for CUNY and SUNY institutions as a remedy. In California, 
facing the nation’s largest budget imbalance the governor announced at the end  of 2009 a 
somewhat ill-conceived plan for a constitutional amendment to fund public colleges at a level no 
less than that of corrections. Colorado and growing western states such as Arizona and Nevada 
are other states among many seeking the means to stabilize public college funding from the 
discretionary whims of an annual budget.  
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New Jersey, ironically one of the nation’s richest states measured by per capita income, 
stands out as an example of a state in bankrupt status, with revenue and expenditures wildly 
out of balance for at least 15 years, and offering little hope for investing further in higher 
education as a discretionary state spending item.  
  

The American Association of  State Colleges and Universities (2010), in its January 2010 
summary of Top Ten State Policy Issues, lists states’ fiscal crisis as the number one issue, and 
tuition and enrollment policy as numbers three and four. Virtually no higher education expert 
places the blame for a breakdown in the traditional rationale for financing public colleges on the 
current economic recession. Public sector disinvestment in public colleges has been an ongoing 
trend for two decades, principally because of high demand from other priority entitlements, 
high state debt burden, and self-imposed limits on tax revenue, all leading states to shift 
appropriations not only from higher education to other public goods, such as Medicaid (Husch, 
2009), but also within higher education to shift operating and capital appropriations to student 
financial aid as a means of rationing the scarce dollars on the side of affordability.  
  

The broken balance wheel for shared responsibility is national in scope. State tax 
appropriations in 2008-2009 per full-time equivalent student at public colleges and universities 
were 12 percent lower in constant dollars than ten years ago (Baum and Ma, 2009). The 
decrease is not a one-shot reaction to the current “Great Recession.” The share of public college 
and university budgets provided by the states dropped from a peak of about 50 percent in 1979 
to about 36 percent in 2000 (Breneman, 2004), and down to 27 percent in fiscal year 2006 
(Snyder et al., 2009). State appropriations for higher education per $1,000 in personal income 
“have declined steadily from a national average of $9.74 in 1989-1990 to $736 in 199-2000, and 
$6.50 in 2008-2009” (Baum and Ma, 2009, p.14).  
  

As state appropriations go down, tuition goes up. The average increases in tuition for in-
state undergraduates at public four-year institutions between 2008-2009 and 2009-2010 was 
6.5 percent (Baum and Ma, 2009). Again, this increase is not an isolated response to the recent 
recession. Between 1979-1980 and 2009-2010, tuition and fees at public four-year institutions 
grew about 325 percent in inflation-adjusted dollars (Baum and Ma, 2009).  
  

The twin problems of shrinking appropriations and increasing tuition are more acute in 
New Jersey than in most states. Between FY 2007 and FY 2009, New Jersey was one of only 
three states to decrease its state tax appropriations for higher education (Grapevine, 2009). 
Appropriations shrunk again in FY 2010 when Governor Christopher Christie cut $62 million from 
the public colleges and universities to help plug a $2.2 billion budget hole, while also staring at 
an $11 billion deficit in FY 2011 (Heininger and Fleisher, 2010). The Pew Center on the States  
identified New Jersey as one of the ten states most stricken by the recession (Urahn, 2009). New 
Jersey state government is plagued by fiscal mismanagement, structural budget deficits, high 
debt payments, an underfunded pension system, and “the woes of nearby Wall Street – which 
supports approximately one-third of New Jersey’s economy” (Urahn, 2009, p. 5).  
  

In New Jersey, higher education as a share of state spending has fallen to 5 percent from 
9.8 percent since 1983 (Mann and Forsberg, 2006). As the state has disinvested, the student 
family share of paying for college has increased 60-70 percent from a low of 30-40 percent in 
the early 1990s. Educational appropriations per FTE are down 19 percent (2004-2009), the third 
worst in the nation (State Higher Education Executive Officers (SHEEO, 2010)). New Jersey’s FTE 
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appropriations are $4,000 below the national average for the past 25 years, according to SHEEO. 
As the College Board’s coast studies (Baum and Ma, 2009) illustrate, as states have disinvested, 
tuition has risen at a rapid rate, and new investment in student financial aid has not been able 
to match it, placing the most at-risk students in jeopardy regarding access and ability to pay fro 
college. Net tuition (tuition minus student aid) has doubled nationally since 1984 (SHEEO, 2010).  
  

The situation will not improve anytime soon. National studies project that state 
revenues are not likely to recover until 2014 or 2015, largely because of entrenched 
unemployment (National Governor’s Association, 2009). Few states are as bad off as New 
Jersey, ranked among states in the worst financial position for many years with long-term debt 
commitments outpacing new revenue. New Jersey’s structural budget program virtually 
guarantees disinvestment in higher education as a discretionary budget item. 
  

Given these trends, it is worthwhile to review briefly the antecedents of the basic 
principles underpinning the current broken system. For example, in his groundbreaking 
international comparison of Sharing the Cost of Higher Education (Johnstone, 1986), predicted 
that a major change in the public/private share of financing public colleges was highly unlikely, 
given the relatively stable balance of interests of taxpayers who pay for college through both 
taxes and tuition, and who also consume the product. 
  

In this context, it is interesting to note that the model for financing public colleges and 
universities, while viable for several decades, only reached maturity, recently. For example, the 
Zook Commission, appointed by President Truman in 1946, offered the first substantive 
blueprint for our current segmented system of higher education. The Commission’s 1947 report 
envisioned, for the first time, creation of community colleges; expansion of the missions of 
teachers colleges to become comprehensive universities, especially in the context of veterans 
returning from World War II; and a major expansion of the role of public research universities. 
Yet, the Commission did not offer the great detail on how states would finance these 
institutions. With the explosion of public college enrollments in the 1950s and 1960s, greater 
clarity in defining shared responsibilities for college finance, under great strain today, evolved 
from the 1960 California Master Plan and significant studies of the Carnegie Commission, 
headed by Clark Kerr in the early 1970s; creation of state-level higher education coordinating 
boards during the same period of time; and significant investment in state and federal student 
financial aid grants and loans by the 1980s. 
  

But, it is no longer a viable policy to assume that many states can sustain being the 
principal funding source for public colleges and universities. Neither can we expect to sustain 
public colleges by continuing to shift the cost of the enterprise to students and families, thereby 
pricing many out of college, or alternately leaving citizens with loan repayment burdens far into 
the future. 
 
Eroding Effect on Public Trust 
 

Even with current evidence that we cannot go “back to the future” to fix a broken 
financing system, those who desperately want to find a new model for shared responsibility for 
public college finance will be poorly served by the continuing misperception that higher 
education can be fixed as a whole, meaning failing to recognize that there are many different 
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types of higher education enterprises, that student and service markets are mature and well-
defined, and are local and regional, not national in scope. 
 Accordingly, seeking a unified theory for financing public higher education will be 
unproductive. Instead, different models for financing enterprise and accountability that fit 
different types of institutions serving different types of students, will lead to more effective 
policy and educational outcomes. These assertions become apparent, for example, in Trends in 
College Spending – Where does the money come from? Where does it go? a report of the Delta 
Cost Project, supported by the Lumina Foundation (Wellman, 2009). How much students pay for 
college (net cost meaning subtracting institutional subsidy and student financial aid) varies a 
great deal by educational sector. However, the report makes several trends clear. For 
comprehensive public colleges, there is a significant loss of public funding during the early part 
of the first decade of this century for full-time equivalent (FTE) student state support; and there 
has been a dramatic increase in tuition and fees. Disturbingly, as tuition has risen, and state 
investment has declined, less money has been spent on instructional, and educational and 
general, expenditures for public comprehensive colleges. More money is being spent on 
administration and support services. 
  

These trends underscore what national and New Jersey scientific polls reflect about the 
mood of citizens served by public colleges. The public is not only correct that tuition has risen 
for a decade at a pace faster than that of student financial aid, but moreover is disquieted about 
the substitution effect of tuition replacing public dollars, as well as uneasy about how colleges 
spend these dollars to support access, quality and achievement. 
  

As the Delta Project report indicates for New Jersey, as of 2006, tuition paid for 64 
percent of educational cost at public master’s institutions, while state investment paid for 36 
percent. Roughly, the amounts are the reverse of ten years prior. Even more disturbing, Trends 
in College Spending points out, as financing the cost of public college has shifted to students and 
families, higher education has become more stratified meaning that the fastest growth in 
enrollment has occurred, since the beginning of this decade, at those institutions with the 
fewest resources, and with the greatest evidence of spending cuts and state appropriations 
reductions – public comprehensive institutions. 
  

These trends indicate clearly that a new financial model, one that is explicit, transparent 
and sustainable over time, backed by public trust, is a fundamental missing element in defining 
how the purposes of public colleges will be fulfilled in the twenty-first century. 
  

Since the 1990s, organizations such as the National Center for Public Policy and Higher 
Education, as well as the New Jersey Association of State Colleges and Universities (NJASCU), 
have conducted scientific polls on how citizens view college opportunity; college quality, paying 
for college, and public accountability since the 1990s. The most recent scientific poll conducted 
by the National Center in collaboration with Public Agenda, a nonpartisan, nonprofit “think 
tank” organization, expert in public opinion and scientific polling, finds that Americans are 
increasingly skeptical about colleges and universities’ ability to control costs (Immerwahr and 
Johnson, 2010). 
  

The recent poll indicates that an increasing number of citizens – 60 percent in 2009, 
compared to 52 percent in 2007 – think that colleges seem to be more like businesses, and care 
mainly about the financial bottom line. 
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Ironically, while more citizens over the last decade believe that college education is 

necessary to be successful in today’s work force, significantly fewer citizens believe that they 
will have the opportunity to attend college. These policy organizations characterize this finding, 
appropriately, as “trends on a collision course.” 
  

NJASCU polls since 1999, which focus squarely on New Jersey’s comprehensive public 
universities and colleges, conducted by a well-known national political polling and marketing 
firm, Penn, Schoen and Berland Associates, reflect similar research findings. New Jerseysans, like 
their national counterparts, have high aspirations for college, generally believe that public 
colleges and universities are doing a good job, but are increasingly disturbed by the rapid 
increase in the share of college costs paid by students and families. 
  

Interestingly, national and New Jersey data indicate that citizens significantly 
overestimate their share of paying for college by as much as 50 percent more than the actual 
costs; but they perceive correctly that cost of college is rising more rapidly than other goods and 
services, and that costs have been shifted from the state to the citizens. In NJASCU’s October 
2009 poll, citizens blamed rising college costs more on the current economic recession and state 
disinvestment than on college management, but they did not give the institutions a pass on the 
matter; however, indicating that colleges must do more to contain costs to sustain access, 
quality and affordability. 
  

Another major area of disenchantment, indicated by NJASCU research, is that citizens 
who strongly support investing in college opportunity for all citizens, also support investment in 
student financial aid, but 70 percent do not believe that student financial aid will be available to 
them. This finding points to a large disconnect between public aspirations for college and 
perceptions about ability to pay for it. It underscores, too, misdirected public policy that 
disinvests in basic funding for public colleges, consciously transferring the revenue burden to 
students, and rationing student aid. 
  

Unsurprisingly, when asked directly about public trust in new investment to support 
college opportunity and trust in managing any new investment without political interference, 
New Jerseysans by a 4:1 margin trust presidents and boards of trustees over the governor, 
legislature and state agencies to protect public colleges. But this finding alone does not explain 
away growing public uneasiness about decreasing college affordability and how public colleges 
spend money. 
  

A critical question, then, beyond the failing system for financing public colleges, one in 
which the public increasingly believes they are getting the short end of the stick, is how much 
longer can citizens place confidence in public colleges to provide access to affordable, quality 
educational experience? The values of how to pay for the enterprise; who benefits from it; and 
how trust is sustained, are highly interactive parts of defining new shared responsibilities. 
  

Progress on a new model for shared responsibilities for paying for college must include 
not only a predictable, sustainable means of finance, but also a means of building and 
maintaining public trust in the overall enterprise, meaning measurable public value received for 
the investment. 
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Barriers to Change 
  

Clearly, we did not achieve the diverse and expansive system of postsecondary 
education overnight. It has taken many decades of development to achieve such diversity. But 
the public policy decisions made in earlier times to expand the capacity of higher education, 
meaning building and expanding the missions of new public institutions, preceded the matter of 
determining precisely how these new institutions would accomplish their jobs, and how they 
would be financed in the long-term. Unlike in a business setting – where productive capacity 
would not be expanded without documenting explicit business goals, markets and financing – 
public policymakers, especially at the state level after World War II, expanded public college 
capacity as a social decision, trusting higher education to fill in the substance regarding specific 
education goals, student makers, outcomes, and sustainability. In other words, we backed into a 
system for financing public higher education on the assumption that states would fundamentally 
support the enterprise with the lion’s share of revenues – about two-thirds from the state and 
about one-third coming from students. Since the 1980s, tremendous focus has been placed on 
financing higher education through burgeoning student financial aid grant and loan programs, 
and tuition transfer proposals, as contrasted to fundamentally revisiting the assumption of the 
state’s key role. 
  

With the state pillar collapsing, and as we search for a new model, a number of macro-
level issues beyond revenue and expenditures stand in the way of our moving forward. There is 
not only a loss of a sense of purpose about the fundamental value of public higher education, 
there seems to be a dramatic loss of a sense of purpose about government at large. Higher 
education suffers, too, from a sense of loss of special status, as reflected n the National 
Governor’s Association report (Wakelyn, 2009), which laments American higher education’s 
declining international ranking in college completion, and the concomitant concern about 
slower job and economic growth and the negative effect of intergenerational income transfer. 
  

Another factor outside of financial investment, itself, is the politicization of higher 
education as a policy issue at the state level, and unproductive debate about state vs. campus or 
system control. State-level coordinating and governing boards in many states, such as New 
Jersey and New York, respectively, have either been captured by governors to constrain policy 
debate about declining investment in public colleges, or to inform it through ideology; or by 
legislators who actively intervene in academic, personnel, and tuition policy in an expedient 
attempt to achieve affordability and accountability goals in bad economic times (Wellman, 
2006). 
  

Regarding finance alone, Dennis Jones from the National Center for Higher Education 
Management Systems and Jane Wellman from the Delta Project (Jones and Wellman, 2009) 
suggest in “Rethinking Conventional Wisdom about Higher Ed Finance” that there are ten 
reasons why we are having difficulty in developing a new model for financing public colleges, 
one in which shared responsibilities are clearly understood and sustainable. In a nutshell, these 
ten reasons boil down to financial expediency and conventional thinking that institutions can 
use existing management tools to muddle through. 
  



Introductory Essay P a g e  | 7 
 

Finally, a major factor inhibiting change is state government itself. As a disinvesting 
partner, it clings to outdated regulatory and statutory controls over colleges that no longer 
apply to a high-demand, low-support environment that public colleges face (New Jersey 
Presidents Council, New Jersey Association of State Colleges and Universities, 2009). 
 
Signs of Hope 
  

Higher education continues to move forward incrementally, too, on issues closely 
related to who pays for college, such as studies on academic productivity by the Delta Cost 
Project; studies of cost containment by the American Association of State Colleges and 
Universities; recommendations of “best practices” in governance and financial management by 
organizations such as the Association of Governing Boards, National Association of College and 
University Budget Officers, and the National Center for Higher Education Management Systems; 
and work of the National Center for Public Policy and Higher Education, deeply concerned about 
college access, affordability, and outcomes. But even with these positive endeavors, none alone 
or together get to the heart of the problem of how public colleges will be financed in the 
twenty-first century, and how shared responsibilities will be defined and sustained as a matter 
of public trust.  
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Center for Higher Education Strategic Information and Governance (HESIG)  
Draft Mission Statement 

 
The mission of HESIG, Richard Stockton College of New Jersey, is to serve as an agent for constructive higher 

education policy change, aligned with a public agenda to serve the public good. Guiding principles include: enhancing 
college access, affordability, college completion, accountability and public trust. Initially, the Center will focus, 
partnering with others, on new models for financing public colleges to achieve these ends.  
 The Center (affiliated with the William J. Hughes Center for Public Policy) collects, analyzes, evaluates and 
disseminates objective, timely empirical information and governance best practices critical to the delivery of quality 
higher educational service. An important goal of the Center is to inform higher education leaders, policy makers and 
citizens to help bridge the gap between policy and practice; to align better higher education policymaking with the long-
term needs of the institutions and the state; to develop and maintain a set of comprehensive trend and performance 
indicators; and to promote autonomous self-governance by enhancing effective trustee governance and public trust. 

 The means by which the Center informs institutions, policymakers and the public include data-driven 
publications and web-based information, project engagements, scientific polling, facilitation and training, and unique 
conferences and forums to convene all parties. 

 The Center will benefit colleges and universities, the state, policymakers, and citizens by:  

• Collecting, analyzing, integrating, and disseminating important strategic information related to 
enrollment, student attainment, finance, facilities, and to a broader strategic vision for state and 
national prosperity; 

• Advising state policy makers, and assisting trustee governing boards, and affiliated organizations, with 
information and activities that facilitate college acceptance and affordability, good governance practice 
that enhances mission effectiveness, openness and transparency, accountability and public trust; 

• Creating analytical tools that enhance the coherence of policy and higher education practice, so that the 
whole is greater than the sum of the parts; and  

• Publishing objective trend data related to demographics, the economic condition of the state, and the 
condition of institutions to facilitate building long-term strategies to meet institutional and state needs. 

Important outcomes include: 

• Stronger alignment of institutions’ missions with demographic, economic and competitive trend data 
leading to greater institutional confidence in decision making: 

• Better informed policy makers and boards of trustees, more institutional collaboration, and stronger 
public accountability for governance practices; 

• Improved awareness of student markets, competitive forces and the effect of state and institutional 
policy on access, affordability, completion and outcomes;   

• Integrated management data informed by institutions, leading to more coherent objective information 
on which public policy decisions can be made; 

• Creation of analytical tools that allow for continuous and interactive evaluation of policy performance; 
and 

• Better informed citizens, greater public trust, and stronger support for investment in higher education. 
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Top Higher Education Policy Issues – 2012  
 
Association of Governing Boards of Universities and Colleges *(AGB) 
 

1. Continuing financial pressure 
2. Advancing student success 
3. Regulation of higher education 
4. Greater expectation for p-20 alignment 
5. Productivity, efficiency, affordability 
6. Student financial aid 
7. Negative public perceptions about higher education 
8. Relationship between higher education and government 
9. Tax policy 

 
American Association of State Colleges and Universities **(AASCU) 
 

1. State operating support  
2. Productivity 
3. Governance  restructuring, regulatory reform 
4. College completion 
5. Performance-based funding 
6. Tuition policy 
7. Student aid 
8. College readiness 
9. Veterans education 
10.  Immigration policy 

 
 
 
 
*AGB top public policy issues for higher education in 2011 and 2012, March 2011 
 
**AASCU top 10 higher education state policy issues for 2012, January 2012 
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State of New Jersey: Office of the Secretary 
 Higher Education 

About Us... 
 

Pursuant to Governor Christie's Reorganization Plan 005-2011, The Commission on Higher 
Education has been abolished, and the responsibilities, duties, and authorities of the former 
Commission have been transferred to the Secretary of Higher Education. 

 
 
The former New Jersey Commission on Higher Education, established by the Higher Education 
Restructuring Act of 1994, provided coordination, planning, policy development, and advocacy 
for the state's higher education system. The Commission was also responsible for institutional 
licensure and the administration of the Educational Opportunity Fund and other programs.  
NJ Higher Education serves as the principal advocate for an integrated system of higher 
education which provides a broad scope of higher education programs and services. The system 
includes both 31 public and 35 independent institutions and enrolls over 440,000 full- and part-
time credit-seeking students statewide.  
 
The 31 public colleges and universities are comprised of Rutgers, The State University of New 
Jersey; the University of Medicine and Dentistry of New Jersey; the New Jersey Institute of 
Technology; 4 state colleges and 5 state universities; and 19 community colleges. The 34 
independent institutions include 14 senior colleges and universities with a public mission, 2 
independent two-year religious colleges, 12 rabbinical schools and theological seminaries and 7 
proprietary institutions with degree-granting authority. 

 

Overview of Higher Education Restructuring in New Jersey 
 
The Higher Education Restructuring Act, signed into law by Governor Christine Todd Whitman in 
June 1994, dramatically restructured higher education governance in New Jersey. The 
legislation, which became effective on July 1, 1994, established the governance structure 
outlined below.  
 
I. Public institutional governing boards have the general powers and duties to:  

• Develop an institutional plan and determine programs and offerings consistent with this 
plan and the institution's programmatic mission;  

• Supervise and operate the institution, including oversight of fiscal affairs, employment 
and compensation of staff who are not classified members of the civil service system, 
and capital improvements in accordance with law;  

• Set tuition and fees after a public hearing;  

• Establish admission standards and requirements for granting diplomas, certificates, and 
degrees; recommend individuals for appointment by the Governor to the institution's 
governing board;  

http://www.nj.gov/highereducation/PDFs/005-2011.pdf�
http://www.state.nj.us/highereducation/about/Restructuring_Overview.htm�
http://www.state.nj.us/highereducation/about/Restructuring_Overview.htm�
http://www.state.nj.us/highereducation/about/Restructuring_Statute.htm�
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• Serve as the final authority in controversies and disputes concerning tenure, personnel 
matters of unclassified civil service employees, and other issues arising under Title 18A 
of the NJ Statutes involving higher education (NOTE: the final administrative decision of a 
governing board may be appealed to the courts);  

• Invest institutional funds (NOTE: public institutions that invest their funds through the director of the 
Division of Investment in the Department of Treasury must continue to do so unless the Treasurer annually 
waives this requirement);  

• Retain independent legal counsel (NOTE: with respect to tort claims, each state institution had to 
elect within 75 days of the restructuring act's effective date whether it, and its employees, would be 
represented in all such matters by the Attorney General (AG). Institutions electing not to be represented by 
the AG must provide employees with defense and indemnification that would otherwise be sought from the 
AG);  

• Prepare and make available to the public an annual report that provides all required 
data and information on the condition of the institution;  

• Be accountable to the public for fulfillment of its mission, statewide goals, and for 
effective institutional management;  

• Submit an annual request for state support to the Department of Treasury and to the 
Commission on Higher Education; and  

• Prepare and make available to the public an annual financial statement, a statement 
regarding expenditures for government relations, public relations and legal costs, and an 
independent financial audit.  

II. The act establishes the Commission on Higher Education. It is a lay body consisting initially of 
15 members: 10 public members appointed by the Governor with the advice and consent of the 
Senate (six of whom must be current members of a governing board of a New Jersey higher 
education institution); four public members appointed by the Governor, two recommended by 
the Senate President and two recommended by the Assembly Speaker; and the chair of the 
Presidents' Council (ex officio). In addition, two student members, appointed by the Governor 
from recommendations by student government associations, serve one-year terms on the 
Commission as nonvoting members. The Executive Director of the Commission also serves as an 
ex officio, nonvoting member. Beginning on July 1, 1998, the Commission will consist of nine 
members: six public members appointed by the Governor with the advice and consent of the 
Senate; two public members appointed by the Governor, one recommended by the Senate 
President and one recommended by the Assembly Speaker; and the chair of the Presidents' 
Council (ex officio). The student members and Executive Director will continue to serve as 
nonvoting members.  

Public members of the Commission serve six-year terms, although initial appointees who are not 
governing board members have staggered terms. The Governor appointed the first chair of the 
Commission for a two-year term from among those public members not serving as governing 
board members. Succeeding chairs are elected for two-year terms by the Commission.  
 
 

http://www.state.nj.us/highereducation/IP2008/index.html�
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The Commission is responsible for:  

• Statewide planning including research on higher education issues and the development 
of a comprehensive master plan;  

• Advocacy on behalf of higher education;  

• Making recommendations to the Governor and Legislature on higher education 
initiatives and incentive programs;  

• Licensing institutions and granting university status;  

• Adopting a code of ethics for higher education;  

• Rendering final administrative decisions on: new academic programs that go beyond the 
programmatic mission of an institution; new academic programs referred to the 
Commission by the Presidents' Council because they are unduly expensive or 
duplicative; or a change in the programmatic mission of an institution (NOTE: programmatic 
mission means all program offerings of the institution within those levels of degrees or certificates 
authorized by the former State Board of Higher Education or the Commission on Higher Education);  

• Reviewing budget requests from the institutions in relation to their missions and 
statewide goals and proposing a coordinated budget policy statement to the Governor 
and Legislature;  

• Communicating with the State Board of Education and Commissioner of Education to 
advance public education at all levels;  

• Applying for and accepting grants from the federal government and acting as the lead 
agency for communication with the federal government regarding higher education;  

• Approving capital projects financed by the New Jersey Higher Education and Building 
Construction Bond Act of 1971, the New Jersey Medical Education Facilities Bond Act of 
1977, the Jobs, Science and Technology Bond Act of 1984, the Jobs, Education and 
Competitiveness Bond Act of 1988, the Higher Education Equipment Leasing Fund Act, 
and the Higher Education Facilities Trust Fund Act;  

• Establishing the form and content of annual institutional reports to the public on the 
condition of each institution;  

• Within its first year, conducting studies and making recommendations to the Governor 
and Legislature regarding: collective bargaining and civil service at the state colleges, the 
administration of student assistance, articulation between higher education and K 
through 12, and long-term funding of higher education including tuition establishment;  

• Within its first year, amending, continuing, or repealing all regulations pertaining to 
licensure of institutions, code of ethics and outside employment of agency and public 
institution employees, residency requirements for tuition purposes, personnel policies, 
tenure and multi-year contracts, rights and procedures for reductions in force, student 
trustee policies, length of academic year, and early retirement policies; and  

http://www.state.nj.us/highereducation/IP2008/index.html�
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• Reporting to the Governor and Legislature in 1996 and 1999 on the effectiveness of the 
restructuring of higher education; the final report shall also include a variety of required 
data for each public institution.  

The chair of the Commission has the power of visitation at public institutions at the request of 
the Governor.  

The Educational Opportunity Fund program retains its form and functions, and reports to the 
Commission on Higher Education. The program may, however, use the services of the Office of 
Student Assistance to distribute grants.  
 
III. The act establishes a Presidents' Council consisting of the president of each New Jersey 
institution of higher education that receives direct state support, as well as four presidents 
representing the 11 other degree-granting institutions. The Presidents' Council is an advisory, 
self-funded body. A 14-member executive board performs duties as specified by the Council. 
The executive board consists of the presidents of: Rutgers University, the University of Medicine 
and Dentistry of New Jersey, New Jersey Institute of Technology, three state colleges and 
universities, five county colleges, and three independent institutions. The chair of the executive 
board is rotated among one of the presidents of Rutgers University, New Jersey Institute of 
Technology, and the University of Medicine and Dentistry of New Jersey; a state college 
president; a county college president; and a president of an independent college or university. 
The chair of the executive board serves a two-year term.  
 
The Presidents' Council is responsible for:  

• Providing public information and research on higher education issues;  

• Reviewing and making recommendations to the Commission on Higher Education 
concerning new programs which exceed an institution's programmatic mission or which 
require significant added resources or raise significant issues of duplication;  

• Reviewing and making recommendations to the Commission concerning changes in the 
programmatic mission of an institution;  

• Encouraging the formation of regional and cooperative programs among institutions 
and developing criteria for "full faith and credit" transfer agreements between county 
colleges and other institutions of higher education;  

• Advising and assisting the Commission in developing and updating a statewide plan for 
higher education;  

• Providing policy recommendations on statewide higher education issues;  

• Making recommendations regarding state aid levels, higher education issues, and 
student aid;  

• Upon referral from the Commission, providing recommendations concerning 
institutional licensure and university status;  

http://www.state.nj.us/highereducation/reports/restruct.htm�
http://www.state.nj.us/highereducation/reports/res99.htm�
http://www.state.nj.us/highereducation/EOF/index.html�
http://www.njpc.org/�


New Jersey and Stockton Information P a g e  | 5 
 

• Appointing subcommittees made up of presidents of various sectors to decide matters 
within the authority of the Council. With respect to requests for state aid, the presidents 
of the independent institutions will develop a unified request for state support, as will 
the presidents of the county colleges; and  

• Consulting with other higher education institutions that do not receive state aid when 
actions of the Council directly affect such institutions.  

IV. Student assistance programs are administered by the Office of Student Assistance. The 
programs established under the Student Assistance Board and the Higher Education Assistance 
Authority are administered by the Office of Student Assistance. The Executive Director of 
Student Assistance Programs supervises the Office of Student Assistance and the Higher 
Education Assistance Authority. The executive director consults regularly with the Commission 
on Higher Education.  
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Lumina Foundation: A Stronger Nation through Higher Education 
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Delta Cost Project IPEDS State Database 
2004-2009 
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NJASCU Sourcebook  
2012 
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Excerpt from: “Opportunities, Challenges, and Trends” 
College Address to Faculty Assembly 
President Herman Saatkamp 
February 14, 2012 
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New Jersey Council of County Colleges 
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Inside Higher Ed 
Not Quite Complete 
Paul Fain 
March 27, 2012 
 
The college “completion agenda” is running behind schedule, at least in substantially boosting the 
national proportion of degree-holders. But from a policy and public-relations perspectives, the 
foundation-led campaign has been a home-run.  
 
On Monday the Lumina Foundation released its third annual report tracking progress toward the 
foundation’s goal for 60 percent of Americans to obtain a “high quality” degree or credential by 2025. 
The report found that 38.3 percent of working age adults held at least a two-year degree in 2010, which 
is up from 37.9 in 2008.  
 
At that pace, less than 47 percent of Americans will hold a degree by 2025, according to the report, 
which will leave the workforce short by 23 million needed degree-holders.  
 
“We are nowhere near at the pace we need to be,” said Jamie Merisotis, Lumina’s president and CEO.  
 
The good news, at least from the foundation’s perspective, is that their objective is now shared by many 
state leaders and President Obama (although the target percentage varies). Specific degree-holder goals 
are on the books in 36 states, either through laws, executive orders or statewide strategic plans, 
according to the report.  
 
“The value of setting specific and measurable goals for college completion and attainment should not be 
underestimated,” the report states, noting that because of these goals, factors that influence 
completion rates “are receiving much more attention at the federal, state and institutional levels.”  
 
The report features degree attainment breakdowns for each state. And, for the first time, it includes 
data for the 100 largest metropolitan areas. As a result, the report echoes a growing belief that planning 
efforts to link workforce development and higher education should be tailored to local economies – 
often with focuses on the city, rather than the lowest statewide level. 
 
Merisotis, at a news conference here, described several barriers that have slowed progress toward the 
completion goal, including college costs and the academic and financial preparation of incoming 
students.  
 
He also had some tough love for higher education, saying the industry must become much more 
productive. The “p-word” can be a controversial one for professors, who have heard it used by 
lawmakers who call for increased teaching loads, often while looking to simultaneously cut funding for 
public colleges. 
 
The report does not delve into productivity in much detail, saying only that colleges must serve students 
without increasing costs or harming academic quality. But it does point to potential gains in serving 
adult students who already have some college credit but lack degrees, an area Merisotis said was an 
increasing focus for the foundation as its campaign has developed over the last three years. 
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“This group represents the proverbial low-hanging fruit,” said Merisotis, who noted that 4 million adults 
hold college credits but no degrees in California alone.  
 
Anthony P. Carnevale, director of the Georgetown University Center on Education and the Workforce, 
praised Lumina’s inclusion of the metro-area data. “States aren’t real economies,” said Carnevale, an 
economist whose research has made him the national guru on a college degree’s value in the workforce.  
 
Merisotis singled out Louisville as a city that is ahead of the curve for linking degree production with 
jobs. The Business-Higher Education Forum has been active in that city. 
 
Lt. Governor Sheila Simon of Illinois spoke at the event on Monday. She recently introduced a reform 
package aimed at improving the 20 percent graduation rate for the state’s community colleges.  
 
Simon said Peoria County has made solid progress toward increasing its percentage of degree holders – 
40 percent of working adults hold at least a two-year degree despite the fact that there is no public four-
year institution in the county. A strong partnership between Illinois Central College and Caterpillar, Inc., 
a hometown machinery manufacturer, has helped drive up that relatively high completion rate, Simon 
said.  

 
The Press of Atlantic City 
Report Finds U.S. Must Find Better Ways to Match Training to Jobs 
Diane D’Amico 
March 26, 2012 

New Jersey ranks sixth nationally in percentage of adults with at least a two-year college degree, 
according to a report released Monday by the Lumina Foundation, a private nonprofit working to help 
more Americans graduate from college and meet demands for a higher-skilled work force. 

A large gap exists, however, between the northern and southern counties: Cumberland County had the 
lowest college attainment rate in 2010 of 21 percent, while Somerset County had the highest at 61 
percent. According to the report, based on U.S. Census Bureau data, the rate was 33 percent in Atlantic 
County and 36 percent in Cape May and Ocean counties. 

The statewide average is 45 percent, higher than the 38 percent national average but lower than the 
foundation’s goal of 60 percent by 2025. 

Jamie Merisotis, president and CEO of Lumina, said colleges must retool to give students the most 
access at the best cost. He said nationally a first option might be to target adults who attended college 
but never finished. In New Jersey, about 852,000, or almost 18 percent of all adults, fit that criterion. 

Colleges in so-called low-wage, low-skill areas, such as Cumberland County, face the challenge of trying 
to improve their local economies by training students for jobs that may not yet exist, and doing it in a 
way that is both faster and less expensive for students. 

Tony Carnevale, director of the Georgetown University Center on Education and the Workforce, said the 
country has a problem in matching training to jobs. 
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“(Despite high unemployment,) there are jobs going unfilled for too long because people don’t have the 
right skills,” he said. 

Carnevale said community colleges and industry-based certificates are helping to meet immediate 
employer demands but colleges and high schools need to do a better job of matching programs to new 
careers by helping students find a college or training program that suits them. 

Atlantic County has seen casino employment drop by almost a third since its peak in 2004. Even with the 
new Revel megaresort slated to open next month, with 5,000 new employees, Atlantic Cape Community 
College’s Casino Career Training Institute has reported no major increase in enrollment, Atlantic Cape 
spokeswoman Chelsea Pizzi said Monday. 

Atlantic Cape has begun offering aviation-related programs for the proposed NextGen Aviation Park in 
Egg Harbor Township, but that project is stalled, with no hiring. 

Area community colleges are also working with local health care agencies to expand training programs. 
Health care was named as one growing service career that offered jobs with good wages. 

At a news conference announcing the Lumina Report, titled “A Stronger Nation through Higher 
Education,” speakers said colleges in low-wage, low-skill areas must expect, at least for a while, that 
many of the people they train will leave the area to find work. But if workers are not trained, it will be 
harder to attract new industry. 

Richard Stockton College last week announced it expects students to graduate with 10 “essential” skills 
that could be applied to many jobs, such as creativity, critical thinking and teamwork. 

The college has also begun a study on how to better fund and deliver higher education in New Jersey. 

“The means by which we finance public colleges is irreparably broken,” Darryl Greer, former executive 
director of the New Jersey Association of State Colleges and Universities and now a senior fellow at the 
William J. Hughes Center for Public Policy at Stockton, said in a recent interview. “We have to change 
the whole process by which we make operations more effective, more affordable and allow students to 
complete faster.” 

The New York Times 
Where the Jobs Are, the Training May Not Be 
Catherine Rampell 
March 1, 2012 
 
As state funding has dwindled, public colleges have raised tuition and are now resorting to even more 
desperate measures – cutting training for jobs the economy needs most.  
 
Technical, engineering and health care expertise are among the few skills in huge demand even in 
today’s lackluster job market. They are also, unfortunately, some of the most expensive subjects to 
teach. As a result, state colleges in Nebraska, Nevada, South Dakota, Colorado, Michigan, Florida and 
Texas have eliminated entire engineering and computer science departments.  
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At one community college in North Carolina – a state with a severe nursing shortage – nursing program 
applicants so outnumber available slots that there is a waiting list just to get on the waiting list.  
 
This squeeze is one result of the state’s 25-year withdrawal from higher education. During and 
immediately after the last few recessions, states slashed financing for colleges. Then when the economy 
recovered, most states never fully restored the money that had been cut. The recent recession has 
amplified the problem.  
 
“There has been a shift from the belief that we as a nation benefit from higher education, to a belief 
that it’s the people receiving the education who primarily benefit and so they should foot the bill,” said 
Ronald G. Ehrenberg, the director of the Cornell Higher Education Research Institute and a trustee of the 
State University of New York system. 
 
Even large increases have not fully offset state cuts, since many state legislatures cap how much colleges 
can charge for each course. So classes get bigger, tenured faculty members are replaced with adjuncts 
and technical courses are sacrificed.  
State appropriations for colleges fell by 7.6 percent in 2011-12, the largest annual decline in at least five 
decades, according to a report from the Center for the Study of Education Policy at Illinois State 
University. In one extreme example, Arizona has slashed its college budget by 31 percent since the 
recession began in 2007.  
 
It is cumulative public divestment – and not extravagances like climbing walls or recreational centers 
advertised on a few elite campuses – that is primarily responsible for skyrocketing tuitions at state 
institutions, which enroll three out of every four college students.  
 
Colleges have found ways to hold costs per student relatively steady. Since 1985, the average amount 
that public institutions spend on teaching each full-time student over the course of a year has barely 
budged, hovering around an inflation-adjusted $10,000, according to a State Higher Education Executive 
Officers report. But in the same period, the share of instruction costs paid for by actual tuition – not the 
sticker price, but the amount students actually pay after financial aid – has nearly doubled, to 40 
percent from 23 percent.  
 
“I understand why students are angry,” said George R. Blumenthal, the chancellor of the University of 
California, Santa Cruz, where student protests have erupted. “They have to write bigger checks every 
year, and they can’t get into classes they want. The reality is they’re paying more and getting less.” 
 
In cutting educational subsidies, states may be penny-wise and pound-foolish, Mr. Ehrenberg said.  
 
Economists have found that higher education benefits communities even more than it benefits the 
individual receiving the degree. Studies show that an educated populace leads to faster economic 
growth and a more stable democracy, and benefits the poorest workers the most. The post World War II 
economic boom, for example, has been attributed to increased college enrollment thanks to the G.I. Bill.  
 
Less skilled workers have much to gain from enrolling in higher education, given the wage premium that 
additional training brings. State funding cuts not only reduce the ability for the poor to receive more 
training, but also disproportionately limit access to the fields that are most important to economic and 
job growth: sciences, engineering and health care.  
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These courses are especially expensive to teach partly because of equipment and safety precautions. 
Because these skills are in such high demand, professors also have more opportunities in the private 
sector and so can command higher pay.  
 
State laws usually bar colleges from charging different tuition amounts for different undergraduate 
subjects, regardless of costs. Traditionally the higher cost of technical training has instead been 
subsidized with state funds.  
 
“When they don’t get the appropriate level of funding, there’s a flight to cheaper programs, like general 
studies or the humanities,” said Nate Johnson, a higher education consultant and former associate 
director of institutional research for the University of Florida. 
 
Florida International University graduates more Hispanic engineers each year than any other institution 
in the 50 states. Since the 2007-8 school year, the state funding the university receives annually per full-
time student has fallen by $2,628. The university has been allowed to raise tuition by $1,233 in that 
time, covering less than half the shortfall.  
Florida International has found efficiencies, like reducing energy costs. But it has also increased student-
teacher ratios and eliminated some academic programs, like industrial engineering and dance, even as 
enrollment has surged. (Fine arts courses are also expensive to teach, partly because they require so 
much one-on-one time with professors.) 
 
“There’s a lot of soul-searching in Florida,” said Mark B. Rosenberg, president of the university. “In the 
end if higher education is viewed by most states as a cost and not an investment, then it’s inevitable 
that this kind of cost shifting will continue to occur.” 
 
If they are not eliminating job-friendly technical programs outright, many colleges are simply not 
expanding them to meet demand. Students then have to stay in college longer to squeeze in required 
classes, increasing both their debt and the chance that they will drop out.  
 
At Wake Technical Community College in Raleigh, N.C., enrollment has grown by about 30 percent in the 
last three years, while total state funding has fallen by 21 percent, an amount not fully offset by tuition 
increases. The college cannot afford to expand its popular nursing program beyond its 275 slots, leaving 
1,000 frustrated students on the waiting list. To keep these students, the college has enrolled them in a 
“pre-nursing” program, a new prerequisite for staying on the waiting list. But even those courses have a 
waiting list of more than 400 students. Some flagship universities in state systems, with relatively 
wealthy alumni and robust endowments, have survived the state cuts with less damage. The University 
of California, Berkeley, for example has started a $3 billion fund-raising campaign and begun investing 
its working capital more aggressively.  
 
Many state colleges have been leaning more heavily on the federal government, including through 
expanded Pell Grant funding and Recovery Act money. President Obama recently proposed a $8 billion 
federal package for community colleges to provide additional job training. 
 
“There is this narrative out there that we have enough money in the system, that if we only spent it 
better we could increase degree attainment,” said Jane V. Wellman, founding director of the Delta Cost 
Project, which released a comprehensive report on college costs. “But we are not going to get the 
degree attainment levels the economy needs exclusively from finding ‘efficiencies’ here and there. This 
is not a miracle of the loaves and fishes.”  
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The Chronicle for Higher Education  
National Goals for College Education Depend on the States 
David W. Breneman 
February 19, 2012 
 
Consider this dilemma: The Obama administration, the Lumina Foundation, and numerous state 
governors have set goals for increasing sharply the proportion of college graduate (or at least the 
proportion of people with some form of postsecondary training) by 202-25, while for more than a 
decade, state-government support for higher education has been diminishing, leading to ever-higher 
tuition charges and escalating student debt. 
 
The federal government lacks effective tools to change this contradictory financial context because 
penalizing colleges by threatening to withhold student aid harms only students. That leaves “jawboning” 
as the main (and ineffectual) recourse. The most recent administration proposal, to redirect campus-
based aid (Supplemental Educational Oppurtunity Grants, Federal Work-Study, and Perkins Loans) to 
colleges that moderate tuition, is a classic case of trying to wag the dog, as the dollar amounts are too 
small to offset the gains from tuition increases. So what to do? 
 
Several years ago, four of us (Patrick M. Callan, Joni E. Finney, William Zumeta, and I) began wrestling 
with this dilemma of preserving access and completion for the next generation of college students in an 
already hostile financial environment. We took a comprehensive look at the changing demography of 
the next generation of potential college students; at labor-market forecasts of demand for highly 
educated people; at the institutional capacity to increase enrollments, including distance learning and 
online education; and at the history and potential policies of federal and state governments.  
 
What we found, as reported in our new book, Financing American Higher Education in the Era of 
Globalization, is that successful policies of earlier eras are no longer relevant, and that if the United 
States is to remain competitive in the knowledge-based world, we must examine and rethink the 
attitudes and incentives embedded in our current system. 
 
Many Americans have yet to realize the extent to which other developed countries have surpassed us in 
rates of college participation and completion. The United States had a first-mover advantage in 
developing mass higher education, but since the 1990s our rates have been nearly flat, while countries 
like Canada, Denmark, France, Japan, New Zealand, Norway, and South Korea have exceeded us in the 
share of degree holders in the 25-to-34-year-old population. Our research universities remain tops in 
the world, but they enroll a tiny share of undergraduates, while the vast bulk of our four-and two-year 
colleges have not kept pace. 
 
If we are to compete with developed and emerging nations, our focus must shift to our broad-access 
institutions. The recently released federal budget proposal for an $8-billion job-training partnership with 
community colleges is yet another sign of this new policy direction. 
 
Better known than our relatively flagging completion rates is the changing demography of our youth 
population. Potential college students in coming decades will increasingly be minority, low-income, and 
first-generation students. Increasing their rates of attendance and success in college would be 
challenging under ideal financial circumstances; in the real world of sharply rising tuition charges and 
heavy reliance on debt, the challenge threatens to overwhelm.  
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We looked closely at the rationale for trying to increase the proportion of degree holders and found 
none of the projection methods particularly compelling, at least with regard to specific numbers or 
percentages. Indeed, some observers have questioned the need to do more. While we do not endorse 
any given set of numbers, we do argue that the weight of evidence sides with those who seek to raise 
the percentage of college-educated people in our population. Our economic comparative advantage as a 
nation will continue to depend on innovation and skilled human capital. Continuing to lose ground to 
other developed (and developing) nations would be a disastrous outcome.  
 
With regard to future educational capacity, we sought to identify those sets of institutions that might be 
expected to increase enrollments and degrees significantly, provided they could do so responsibility. As 
we examined past patterns of enrollment change, it became clear that the major research universities, 
public and private, are not likely to pursue undergraduate enrollment growth, nor should public policy 
push them to do so, as they are the least cost-effective institutions for that purpose. Similarly, 
nonselective independent colleges and universities, while able to absorb some growth, are not likely to 
contribute significantly to solving the enrollment problem.  
 
Our conclusion is that the focus must be on community colleges, regional public colleges, and the for-
profit sector, which has grown significantly in the past decade, accounting now for roughly 10 percent of 
total enrollment. Reliance on the for-profit sector, however, will require enhanced regulatory and 
quality controls. 
 
The federal government has more than done its share financially, with outlays on Pell Grants rising from 
$10-billion in 2000-01 to nearly $35-billion in 2010-11. Additionally, the move to direct lending, 
eliminating commercial banks as sources of capital, creates the potential for a comprehensive income-
contingent loan program, since the banks’ opposition to income-contingent lending is no longer 
relevant. That opens the possibility of handling collections through the IRS, which is important because a 
truly comprehensive program would require repayments tied to income reported to that agency.  
 
Washington should also explore a new incentive-based matching program to increase state need-based 
student financial aid. As noted, however, leverage to constrain tuition increases will continue to elude 
the national government. 
 
Although most states face trying fiscal situations, the responsibility for attaining increased output goals 
rests firmly on them, and on the institutions within their borders. The value of setting an explicit target 
for increased degree production is that it allows detailed analysis of what would be required state by 
state for the nation to succeed. Nationally, to hit the president’s 2020 goal would require 8.2 million 
additional associate and bachelor degrees beyond current production by then, an average annual 
increase of 4.2 percent. For most states, a portion of that increase will have to be met by increasing 
degree attainment in the adult population as well as in the traditional age cohorts. How are states to 
achieve those goals? First, the growing focus on degree completion is key, as the wastage in numbers of 
students who begin but fail to complete programs is a national disgrace. The Paris-based Organisation 
for Economic Co-operation and Development ranks the United States 15th in degree-completion rate, 
with roughly one out of every two people who start college going on to receive degrees. Simply cutting 
those losses will carry us a good distance toward the goal. No single policy will solve this problem, but 
emphasizing the importance of program completion, providing performance incentives to keep open-
enrollment colleges focused on that mission, the strategic use of financial aid, and resisting “mission 
creep” all have a role to play.  
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Other tools are early commitment programs for financial aid to students while they are in high school, 
support for part-time students in state student-aid programs, use of excess capacity at private nonprofit 
colleges by helping finance enrollment there, and incentive-based funds for institutions that increase 
their course- and degree-completion rates. For governors and legislators, meeting the challenges will be, 
in large measure, a test of political will.  
 
In short, our task is to redesign our 20th century education system for the challenges of the 21st century. 
One could paint this need negatively, as a lost golden age of institutional growth and ever-expanding 
resources. But for leaders with a clear grasp of the need for change and of the constraints within which 
they must operate, the prospect, while daunting, will also prove exhilarating.  

 
University World News 
Higher Education Redesign Needed to Boost the Economy 
Jamie Merisotis 
February 13, 2012 
 
High-level officials including US Secretary of Education Arne Duncan and Undersecretary of Education 
Martha Kanter have been travelling across the US to raise public awareness of the need to make higher 
education more affordable. Their messages are critically important and solutions must be found if more 
Americans are to gain access to the educational opportunities they need to succeed in today’s economy. 
 
As President Barack Obama indicated in his state of the union address, higher education is an economic 
imperative. Jobs that require skills and knowledge that can only be obtained through post-secondary 
education, including an increasing number of advanced manufacturing jobs, are growing much faster 
than those that do not. 
 
According to the Georgetown University Center on Education and the Workforce, more than 60% of 
American jobs will require some form of post-secondary education by 2018, including a growing number 
of jobs demanding skills and knowledge that can best be developed in community colleges. 
Unfortunately, only 40% of adults in America currently have an associate or bachelor degree. 
 
In decades past, the US ranked first when it came to educating its citizens. The US produced enough 
graduates to meet the needs of employers and the nation’s economy was the envy of the world. 
 
Today the US has dropped all the way to 15th in the college attainment level of young adults, based on 
OECD data. And while the unemployment rate hovers above 8% nationally, employers are still struggling 
to find enough workers to fill the skilled positions that they need to grow. 
 
Clearly, the only path out of this deep hole is through a redesign of the higher education system, with a 
dual focus on increasing capacity while maintaining or improving quality. 
 
The decline of the US in post-secondary attainment rankings corresponds with a dramatic increase in 
what it costs to earn a college degree. Tuition fees have outpaced inflation for nearly three decades and 
the price of obtaining a degree is now prohibitive for far too many Americans.  
 
The nation must both reduce the cost of college and increase the number of students who succeed in 
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post-secondary education. The only real way to do that is to change how higher education is structured, 
funded and delivered, with the explicit goal of making the system more productive.  
 
Higher education institutions must find ways to graduate significantly more students with high-quality 
degrees while controlling the costs of delivery. 
 
Part of the solution lies in performance-based funding that rewards institutions not for the number of 
students they enroll, but for how many of their students succeed. For example, the state of Tennessee is 
now distributing 70% of its higher education appropriations based on results and quality rather than 
enrolment.  
 
Introducing business efficiencies like joint purchasing of products and services can also help produce 
savings that are used to graduate more students at a lower cost. In Ohio, more than $900 million has 
been saved by public colleges and universities over the last few years.  
 
Developing new models of delivery, such as the competency-based learning model of Western 
Governors University, can increase the pace and accessibility of learning while lowering costs.  
 
The US must also shift away from a higher education system based on time (the foundation for how 
credits are awarded) to one based on learning. In a knowledge-based economy, degrees and other 
credentials – rather than the amount of time a student has spent sitting in a classroom – must represent 
real skills and knowledge. 
 
For example, Carnegie Mellon University’s Open Learning Initiative offers users highly advanced, 
technologically delivered general education courses, which can be completed much faster than 
traditional courses, with the same or better student performance.  
 
Degrees and credentials should recognize skills and knowledge however or wherever they are obtained, 
including through workforce development programs and higher education. 
 
To better determine a measurement of education quality, Lumina has introduced a new program called 
the Degree Qualifications Profile, or DQP.  
 
Drafted by experts in American higher education, the DQP is a framework for clearly defining learning 
outcomes. Much like the qualifications frameworks that have been developed in many other nations, it 
is a baseline set of reference points for what students in any field should be able to do to earn their 
degrees. 
 
Currently, it is being tested at more than 100 institutions in 30 states, representing virtually every sector 
of non-profit higher education in the US. The hope is that this ‘beta version’ of the DQP will develop into 
an effective tool for use at every level of education. 
 
Partnerships between the public, private and social sectors are critical to building a higher education 
system capable of meeting the growing need for skills and knowledge to lead in the 21st century. 
 
It is not enough for employers to sit on the sidelines and clamor about how higher education institutions 
are not delivering all of the skilled workers that are required. Employers must become more active 
advocates for policy changes and they must offer programs that can more effectively address the skills 
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gap. 
 
Lumina Foundation encourages employers to join the national Goal 2025 movement that aims to have 
60% of Americans with high-quality degrees by 2025. 
 
Other ways employers can help include: offer tuition-reimbursement plans to employees; make space 
available to local colleges and universities to offer on-site classes; and support employees who started 
on the path to a degree but never finished. 
 
As an independent NGO, Lumina is committed to working with a variety of American organizations to 
enable this critical shift to an affordable, learning-centered higher education system. 
 
If we achieve that goal, we can strengthen the US economy, grow jobs and improve the earning power 
of more Americans. 

 
The Chronicle of Higher Education 
The Changing Face of Higher Education? 
Sandy Baum and Michael McPherson 
October 1, 2011 
 
Discussion of improving postsecondary outcomes and increasing educational attainment frequently 
refer to the changing character of the student body. It is easy to visualize “college students” as those 
who graduate from high school, enroll full-time, and earn a college degree in the prescribed time-frame. 
But many students – and a disproportionate number of those who never make it through – are older, 
enroll part-time, have dependents, attend two-year colleges. Unfortunately, efforts to call attention to 
this reality are too frequently combined with the claim the “traditional” student is an anachronism – 
that over time students have come less and less to look the way they did in the 1950s and the 1960s. 
Fewer and fewer students fit the stereotype, the argument goes, so designing policies focused on those 
rare (and priveled) few misses the point.  
 
Is there really a long-term trend away from traditional college students? Let’s look at some simple data 
from the Digest of Education Statistics about fall enrollments over time.  
 
 % Part-Time % Full-Time 
1970 32% 28% 
1980 41% 37% 
1990 43% 42% 
2000 41% 39% 
2005 38% 39% 
2006 38% 39% 
2007 38% 39% 
2008 39% 39% 
2009 38% 42% 
 
During the 1970s, when the number of public two-year colleges in the United States grew by about 25 
percent, the percentage of all students who were over the age of 24 increased from 28 percent to 37 
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percent. This trend continued at a slower rate in the 1980s, and by 1990, 42 percent of enrolled 
postsecondary students were over the age of 24. But the pattern has not continued over the most 
recent two decades. In 2008, 39 percent of students were of “nontraditional” age. Not surprisingly, the 
number rose in 2009 as labor-market oppurtunities dwindled. But it’s certainly too soon to call this the 
resumption trend.  
 
Part-time enrollments show a similar pattern. In 1980, 41 percent of students were enrolled part-time – 
an increase from 32 percent in 1970. But after rising to 43 percent in 1990, the percentage of students 
enrolled part-time fell to 41 percent in 2000, 38 percent in 2005 – and was 38 percent in 2009.  
 

We do need to focus on the needs of older students, of part-time students, of students with other risk 
factors that make it more difficult for them to succeed in postsecondary education. But traditional 
college students are not disappearing. The number of enrolled students ages 24 and younger grew from 
8 million in 1990, to 9.3 million in 2000 and to 11.8 million in 2009. About 60 percent of these 
“traditional age” students (as opposed to 30 percent of older students) attend exclusively full-time.  

A substantial majority of these “traditional” students are pursuing a “college degree,” either a B.A. or an 
A.A. (the latter often as a way station, they hope, to a B.A.). Some traditional and a great many “non-
traditional” students are not seeking academic degrees, but rather vocational training or professional 
certifications of one kind or another. These endeavors are pretty different from one another, and there 
is every reason to doubt that they are all best provided in the same way, or even always in the same 
institutions. 

We have a diverse population with multiple needs. Using the word “college” to label every educational 
activity undertaken by a person too old to be in high school does not contribute to clear thinking about 
how to do educational work of different kinds well. Once concept of “college,” one way of designing 
classroom experiences, one model of incorporating technology, and one mode of financing educational 
expenses cannot address such varied experiences and purposes. We might begin by developing a 
vocabulary that recognizes and respects both “traditional” and “nontraditional” students.   
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The Undereducated American, Executive Summary 
Georgetown University Center on Education and the Workforce 
June 2011 
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Georgetown University Center on Education and the Workforce  
June 2010 
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NJASCU Public Opinion Polls 
 
2011 Public Opinion Polling 
 
Poll indicates a New Jersey "disconnect":  Voters See Public Colleges as a Priority Investment 
Linked to Jobs and Future Prosperity, But Don't See a State Plan 
 
According to a new, scientific public opinion survey by Penn, Schoen & Berland Associates (PSB), 
Washington, DC, office for New Jersey Association of State Colleges and Universities (NJASCU) 
the state's likely voters say that New Jersey's state colleges and universities are key to economic 
recovery, merit more state investment to fulfill this role, and are trusted to make educational 
and financial decisions.  However, the polls show that these public institutions need to do more 
to demonstrate that they are working hard to contain costs and keep tuition and fees affordable 
-- a big concern of Jersey residents, many of whom have experienced economic setbacks. 
 
The results are taken from an online study, focusing squarely on New Jersey's nine state colleges 
and universities, conducted by PSB March 31 - April 4, 2011 of 750 New Jersey likely voters.  The 
margin of error for this study is plus/minus 3.58% at the 95% confidence level. 
 
College Investment Tied with Jobs, Economic Development.   
The vast majority (95%) of likely voters think it is important for the state to have a plan to 
connect higher education with jobs and the economy.  A 57% majority said they were not aware 
that the state has such a plan. 
 
Most residents seem to understand the need to invest in higher education. Among likely voters, 
57% strongly agree that excellent and affordable state colleges are vital to New Jersey's 
economy.  More than 60% say they are likely to support investment in college and university 
facilities, including a bond issue of $1.3 billion or $2.6 billion.  Better than four out of five likely 
voters agree -- and 39% strongly agree -- that the state should provide consistent, predictable 
support to state colleges and universities so they can make long-term plans. 
 
Colleges Viewed as High Quality, but Affordability Concerns Deepen.   
According to Dr. Darryl Greer, NJASCU's CEO, affordability is an especially big concern because 
people don't want to be locked out of state colleges by their economic circumstances.  Citizens 
recognize the education at state colleges and universities is of high quality:  14% say quality is 
excellent, 67% say good, 17% say fair, and 1% say poor. 
 
Likely voters were divided about the affordability of state colleges; citizens' perception that 
college remains affordable continues to slip in the bad economy.  In the current poll, 51% say 
the colleges are not affordable (not very + not at all), while 42% say colleges are somewhat 
affordable, and 7% say the colleges are very affordable.  By comparison, in 2007, 16% of 
residents said state colleges were not affordable. 
 
Greer says that the perception of college affordability is shaped by several factors:  estimations 
of costs and student aid to cover costs; awareness of the pace of increases over time; and 
changes in personal economic circumstances. 
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The poll found that about one-half (51%) of likely voters had experienced at least one personal 
setback (e.g., job loss, pay cut, reduced hours) over the past year.  Greer added, "While citizens 
are basically correct about the rising cost of college, they do tend to overestimate the cost, 
sometimes by 50% or more." 
 
Many of those surveyed (38%) accurately responded the current state college tuition and fees 
rate range (above $10,000 but below $15,000), although approximately the same share think 
that tuition is above $15,000.  (Note:  the question specified "excluding room and board").  
While citizens support helping others through student financial aid, 38% of likely voters think 
financial aid to those at NJ state colleges benefits "people like me and my family."  A majority 
(62%) respond that such programs "benefit others but not me and my family." 
 
Beyond State Investment, Productivity is Key to Affordability.   
While the colleges have been cutting costs, improving productivity, and finding new revenue to 
supplement lost state funds, much of the public may be unaware of these efforts.  Twenty-two 
percent (22%) of likely voters say that the main reason for tuition increases is colleges' inability 
to cut back on spending.  A large segment of the public cites state budget cuts as the chief 
reason for tuition increases (32%). 
 
Confidence in Trustees is Strong.   
Most likely voters favor giving college trustee boards, rather than the legislature or state 
agencies, the freedom and responsibility to manage personnel, operations and programs.  Four 
out of five believe that more Trenton control will lead to more political interference. 
 
As in past PSB polls, citizens are far more likely to trust college presidents and the nonpartisan 
trustee boards than state bodies and agencies to make the best decisions for institutions.  For 
example, when it comes to decisions about planning and facilities construction, trustee boards 
are favored over state entities nearly 2:1, and they are favored 3:1 when it comes to decisions 
regarding managing employees. 
 
Scholarships Should Not Restrict Choice.   
The public is not at all keen about state student financial aid programs that are limited to one 
type of New Jersey college.  Seven out of ten likely voters say that state-funded scholarships 
should be available to students attending any New Jersey college or university.  Another 21% say 
scholarships should be limited to those attending four-year colleges, and 9% say they should be 
limited to those attending county/community colleges. 
 
Capacity Problem Understood.   
Better than four out of ten (42%) of likely voters are aware that New Jersey state colleges have 
to turn away students.  Several of the questions showed that a majority of residents favor 
investing in state colleges and universities to serve more New Jerseyans.  Darryl Greer says he 
believes that the shortage of state college first-time, full-time freshmen slots (currently only 
about 11,000 for over 20,000 applicants) is being felt in many homes.  The capacity problem 
persists despite the fact that the colleges are now enrolling, collectively, about 17,500 more full-
time students than they did a decade ago, and Thomas  
Edison State College continues to grow by thousands of students as the leading college serving 
adult learners attending part-time. 
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Low Support for In-State Tuition for Undocumented Students.   
The public has moved, over the past six years, toward a less favorable view of granting in-state 
tuition rates to undocumented, but otherwise qualified, New Jersey students:  62% say no, 38% 
say yes.  In the 2005 PSB poll for NJASCU, opinion was split:  46% said yes, 45% said no. 
 
Other questions covered in the poll include factors contributing to student graduation rates, 
perceptions about spending on higher education compared to spending on K-12 education, and 
importance of addressing New Jersey's (nation's worst) loss of high school graduates to out-of-
state institutions (net 30,000 per year). 
 
2009 Public Opinion Polling 
 
The New Jersey Association of State Colleges and Universities (ASCU) sponsored a poll 
conducted between September 30 and October 5, 2009 by Washington, DC-based Penn, Schoen 
& Berland Associates.  The poll consisted of online interviews about New Jersey's nine state 
colleges and universities, conducted with 671 likely gubernatorial election voters in New Jersey.  
The margin of error for the entire sample is +/- 3.78 at the 95% confidence level. 
  
On the Importance of, And Quality of, Education at New Jersey State Colleges and 
Universities. 
 • 86% said the colleges are important to keeping good jobs in New Jersey (44% very 

important; 42% somewhat important); 

 • 79% said the colleges are important to keeping NJ families in New Jersey (37% very 
important; 42% important);  

 • 91% said they have a favorable view of the NJ state colleges and universities (32% very 
favorable; 59% somewhat favorable); 

 • Very favorable ratings were 37% among those with children under 25. 

 • 82% said the nine New Jersey state colleges and universities (The College of New 
Jersey, Kean University, Montclair State University, New Jersey City University, Ramapo 
College of New Jersey, Richard Stockton College of New Jersey, Rowan University, 
Thomas Edison State College and William Paterson University) do a good or excellent 
job at providing education to students (18% excellent; 64% good). 
 

Control Over Colleges, Accountability and Trust.   
More than four out of five (81%) agree that less government bureaucracy and less state 
regulation would help the colleges and universities be more efficient and serve more students. 
  
Nearly four out of five (79%) agree that if the state is going to invest more money to support 
higher education and serve more New Jersey students, nonpartisan boards of trustees and the 
presidents should make the decision, as opposed to "letting the governor decide how to spend 
the money" (11%), or "letting state agencies in Trenton decide how to spend the money"  
(10%). 
  
Similarly, seven out of ten (71%) say that, when it comes to future progress on college 
affordability, quality and accountability, they trust state college/university presidents and their 
nonpartisan trustee boards, as opposed to the governor (12%) or legislature (7%). 
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A majority of likely voters think that if Trenton had more control over state colleges and 
universities the result would be less, not greater, college opportunity (56% said less; 44% said 
greater).  On the question of whether more Trenton control would make state colleges subject 
to less or more political interference, a large majority (87%) agreed that it would make them 
more subject to such interference. 
  
Student Enrollment and Capacity, Ties to the Economy.   
Many likely voters mistakenly think that state colleges serve large numbers of out-of-state 
residents.  Only 16% said they thought the colleges enroll fewer than 10% out-of-state students 
-- which is the case.  39% said the percentage of out-of-state students was 11-20%; 33% said it 
was 21-30%; 12% said it is 31% or more; 2% think it is 41% or more. 
  
Likely voters support the need to expand college capacity:  92% agree that NJ students should 
have the opportunity to live on campus at the state college or university of their choice; 82% 
agree that expanding capacity will help keep NJ's brightest students here; 86% agree that 
expanding college access will help create new jobs and businesses and expand NJ's economy. 
  
College Affordability and Tuition Trend Lines, Causes.  
Likely voters are split about whether the cost of education at the nine state colleges is 
affordable.  Very affordable was listed by 9%; somewhat affordable 43%; not very affordable 
38%; and not at all affordable 10%. 
  
Likely voters do not hold colleges responsible for tuition increases.  45% think it is the bad 
economy and state budget cuts; 19% attribute it to rising costs of new programs and 
technology; another 19% believe the cause is state mandated costs and regulation.  Only 18% 
believe that it is the inability of colleges to cut back on spending. 
  
Financial Aid.   
41% indicate that financial aid for students at state colleges and universities is available to most 
students; 59% say that it is not. 
  
70% say financial aid "benefits others, but not me and my family;" while 31% say financial aid 
"benefits people like me and my family." 
  
Need for State Investment.   
When asked whether the current NJ funding for a college student (about half what is spent per 
student in K-12) is appropriate, only about one-third surveyed (34%) agreed.  Two-thirds (66%) 
think that spending on college students should be greater than it is now. 
  
Similarly, when asked whether the state should have a plan to invest in higher education 
facilities (it currently has none), in light of the state's current investment of $3.9 billion in K-12 
construction, 77% of likely voters agreed that the state should plan to spend somewhere 
between $1.3 and $3.9 billion on higher education facilities over the next decade. 
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Public Agenda 
John Immerwahr and Jean Johnson 
February 2010 
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The New York Times 
A Generation Hobbled by the Soaring Cost of College 
Andrew Martin and Andrew W. Lehren 
May 12, 2012 

Kelsey Griffith graduates on Sunday from Ohio Northern University. To start paying off her 
$120,000 in student debt, she is already working two restaurant jobs and will soon give up her 
apartment here to live with her parents. Her mother, who co-signed on the loans, is taking out a 
life insurance policy on her daughter.  

“If anything ever happened, God forbid, that is my debt also,” said Ms. Griffith’s mother, 
Marlene Griffith.  

Ms. Griffith, 23, wouldn’t seem a perfect financial fit for a college that costs nearly $50,000 a 
year. Her father, a paramedic, and mother, a preschool teacher, have modest incomes, and she 
has four sisters. But when she visited Ohio Northern, she was won over by faculty and 
admissions staff members who urge students to pursue their dreams rather than obsess on the 
sticker price.  

“As an 18-year-old, it sounded like a good fit to me, and the school really sold it,” said Ms. 
Griffith, a marketing major. “I knew a private school would cost a lot of money. But when I 
graduate, I’m going to owe like $900 a month. No one told me that.”  

http://topics.nytimes.com/your-money/loans/index.html?inline=nyt-classifier�
http://topics.nytimes.com/your-money/insurance/life-and-disability-insurance/index.html?inline=nyt-classifier�
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With more than $1 trillion in student loans outstanding in this country, crippling debt is no 
longer confined to dropouts from for-profit colleges or graduate students who owe on many 
years of education, some of the overextended debtors in years past. As prices soar, a college 
degree statistically remains a good lifetime investment, but it often comes with an 
unprecedented financial burden.  

About two-thirds of bachelor’s degree recipients borrow money to attend college, either from 
the government or private lenders, according to a Department of Education survey of 2007-8 
graduates; the total number of borrowers is most likely higher since the survey does not track 
borrowing from family members.   

By contrast, 45 percent of 1992-93 graduates borrowed money; that survey included family 
borrowing as well as government and private loans.   

For all borrowers, the average debt in 2011 was $23,300, with 10 percent owing more than 
$54,000 and 3 percent more than $100,000, the Federal Reserve Bank of New York reports. 
Average debt for bachelor degree graduates who took out loans ranges from under $10,000 at 
elite schools like Princeton and Williams College, which have plenty of wealthy students and 
enormous endowments, to nearly $50,000 at some private colleges with less affluent students 
and less financial aid.  

Here at Ohio Northern, recent graduates with bachelor’s degrees are among the most indebted 
of any college in the country, and statewide, graduates of Ohio’s more than 200 colleges and 
universities carry some of the highest average debt in the country, according to data reported 
by the colleges and compiled by an educational advocacy group. The current balance of federal 
student loans nationwide is $902 billion, with an additional $140 billion or so in private student 
loans.  

“If one is not thinking about where this is headed over the next two or three years, you are just 
completely missing the warning signs,” said Rajeev V. Date, deputy director of the Consumer 
Financial Protection Bureau, the federal watchdog created after the financial crisis.  

Mr. Date likened excessive student borrowing to risky mortgages. And as with the housing 
bubble before the economic collapse, the extraordinary growth in student loans has caught 
many by surprise. But its roots are in fact deep, and the cast of contributing characters — 
including college marketing officers, state lawmakers wielding a budget ax and wide-eyed 
students and families — has been enabled by a basic economic dynamic: an insatiable demand 
for a college education, at almost any price, and plenty of easy-to-secure loans, primarily from 
the federal government.  

The roots of the borrowing binge date to the 1980s, when tuition for four-year colleges began to 
rise faster than family incomes. In the 1990s, for-profit colleges boomed by spending heavily on 
marketing and recruiting. Despite some ethical lapses and fraud, enrollment more than doubled 
in the last decade and Wall Street swooned over the stocks. Roughly 11 percent of college 
students now attend for-profit colleges, and they receive about a quarter of federal student 
loans and grants.  
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In the last decade, even as enrollment at state colleges and universities has grown, some states 
have cut spending for higher education and many others have not allocated enough money to 
keep pace with the growing student body. That trend has accelerated as state budgets have 
shrunk because of the recent financial crisis and the unpopularity of tax increases.  

Nationally, state and local spending per college student, adjusted for inflation, reached a 25-
year low this year, jeopardizing the long-held conviction that state-subsidized higher education 
is an affordable steppingstone for the lower and middle classes. All the while, the cost of tuition 
and fees has continued to increase faster than the rate of inflation, faster even than medical 
spending. If the trends continue through 2016, the average cost of a public college will have 
more than doubled in just 15 years, according to the Department of Education.  

Much like the mortgage brokers who promised pain-free borrowing to homeowners just a few 
years back, many colleges don’t offer warnings about student debt in the glossy brochures and 
pitch letters mailed to prospective students. Instead, reading from the same handbook as for-
profit colleges, they urge students not to worry about the costs. That’s because most students 
don’t pay full price.  

Even discounted, the price is beyond the means of many. Yet too often, students and their 
parents listen without question.  

“I readily admit it,” said E. Gordon Gee, the president of Ohio State University, who has also 
served as president of Vanderbilt and Brown, among others. “I didn’t think a lot about costs. I do 
not think we have given significant thought to the impact of college costs on families.”  

Of course, economists and many parents say that the only thing worse than graduating with lots 
of debt is not going to college at all, since study after study has shown that graduates earn more 
over a lifetime. And most college students in the United States manage to eventually pay back 
their student loans.  

To that end, the Obama administration has given out more grants and loans than ever to more 
and more college students with the goal of making the United States first among developed 
nations in college completion. The balance of federal student loans has grown by more than 60 
percent in the last five years. And in 2007, Congress made sure the interest rates on many of 
those loans were well below commercial rates; currently, a debate over keeping those lower 
rates from doubling in July is roiling lawmakers.  

But even if student loans are what many economists consider “good debt,” an increasing 
number of borrowers are struggling to pay them off, and in the process becoming mired in a 
financial morass.  

Education Department data shows that payments are being made on just 38 percent of the 
balance of federal student loans, down from 46 percent five years ago. The balances are unpaid 
because the borrowers are still in school, have postponed payments or have stopped paying 
altogether.  
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Nearly one in 10 borrowers who started repayment in 2009 defaulted within two years, the 
latest data available — about double the rate in 2005.  

Economists do not predict a collapse of the student loan system, which would, in essence, mean 
wholesale default. And if there were one, it would be unlikely to ripple through the economy 
with the same devastating impact as the mortgage crash. Though now larger than credit card 
and other consumer debt, the student loan balance remains smaller than the mortgage market, 
and most student loans are issued by the federal government, meaning banks wouldn’t be 
affected as much.  

Still, economists say, growing student debt hangs over the economic recovery like a dark cloud 
for a generation of college graduates and indebted dropouts. A study of recent college 
graduates conducted by researchers at Rutgers University and released last week found that 40 
percent of the participants had delayed making a major purchase, like a home or car, because of 
college debt, while slightly more than a quarter had put off continuing their education or had 
moved in with relatives to save money. Roughly half of the surveyed graduates had a full-time 
job.  

“I’ll be paying this forever,” said Chelsea Grove, 24, who dropped out of Bowling Green State 
University and owes $70,000 in student loans. She is working three jobs to pay her $510 
monthly obligation and has no intention of going back.  

“For me to finish it would mean borrowing more money,” she said. “It makes me puke to think 
about borrowing more money.”  

‘Nothing Is Free’  

Christina Hagan is an Ohio lawmaker who says students need to understand that attending 
college is not an entitlement. Last year, she was appointed to fill a seat once occupied by her 
father in the Ohio House of Representatives.  

Ms. Hagan, 23, is also a college student.  

She will graduate shortly from Malone University, an evangelical college in Canton, Ohio, with 
more than $65,000 in student debt (among her loans is one from a farm lender; she had to plant 
a garden to become eligible). Though she makes $60,000 a year as a state representative, she 
plans to begin waiting tables in the next few weeks at Don Pancho’s, a Mexican restaurant in 
Alliance, Ohio, to help pay down her student loans and credit cards. She pays about $1,000 a 
month.  

“I placed a priority on a Christian education and I didn’t think about the debt,” said Ms. Hagan, 
who says she takes responsibility for her debt and others should do the same. “I need my 
generation to understand that nothing is free.”  

While Ms. Hagan’s perspective is unusually personal, it is a common view among lawmakers 
here in Ohio and many states. Across the country, elected officials are increasingly unwilling to 
assume a large share of the bill for public colleges and universities, which seven out of 10 
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students attend. The change has contributed to sharp increases in tuition and more fund-raising 
— and the need for students to borrow more.  

From 2001 to 2011, state and local financing per student declined by 24 percent nationally. Over 
the same period, tuition and fees at state schools increased 72 percent, compared with 29 
percent for nonprofit private institutions, according to the College Board. Many of the cuts were 
the result of a sluggish economy that reduced tax revenue, but the sharp drop in per-student 
spending also reflects a change: an increasing number of lawmakers voted to transfer more of 
the financial burden of college from taxpayers to students and their families. (Local funding is a 
small percentage of the total, and mostly goes to community colleges.)  

“To say that tuition goes up because the state doesn’t pay enough money, well, that is the 
taxpayers’ money,” said Ohio’s governor, John Kasich, a Republican elected in 2010 whose 
budget included cuts to higher education because of the end of federal stimulus money.  

Donald E. Heller, an expert on higher education, said elected officials in both parties had figured 
out that colleges were one of the few parts of state government that could raise money on their 
own. If lawmakers cut state financing, the schools could make it up by raising tuition.  

“It lets legislators off the hook and makes universities look like the bad guy,” said Mr. Heller, 
dean of the College of Education at Michigan State University.  

Ohio’s flagship university, Ohio State, now receives 7 percent of its budget from the state, down 
from 15 percent a decade ago and 25 percent in 1990. The price of tuition and fees since 2002 
increased about 60 percent in today’s dollars.  

The consequence? Three out of five undergraduates at Ohio State take out loans, and the 
average debt is $24,840.  

If any state is representative of the role government has played in the growth of student debt, 
Ohio makes a good candidate. While other states have made steeper cuts in recent years 
because of the recession, Ohio has been chipping away at it far longer. It now ranks sixth from 
the bottom in financing per student, at $4,480.  

In the late 1970s, higher education in Ohio accounted for 17 percent of the state’s expenditures. 
Now it is 11 percent. By contrast, prisons were 4 percent of the state’s budget in the late 1970s; 
now they account for 8 percent. Federal mandates and court orders have compelled lawmakers 
to spend more money on Medicaid and primary education, too. Legislators could designate a 
greater percentage of the budget to higher education by raising taxes, but there is no appetite 
for that. Governor Kasich has signed a pledge not to raise taxes, as have about two dozen 
legislators.  

Some Ohio elected officials say state colleges and universities have brought the debt problem 
upon themselves.  

They suggest, for example, that state schools are bloated, antiquated and don’t do a good 
enough job graduating students or training them for the work force. Some complain about the 
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salaries of football coaches and college presidents, like Mr. Gee, who has a compensation 
package of $2 million a year as president of Ohio State. Mr. Kasich questions why all state 
universities need to offer every major, like journalism or engineering, instead of parceling those 
programs among the schools.  

“It’s not just inefficiencies,” said the governor, an Ohio State graduate. “It’s, ‘I want to be the 
best in this.’ It’s duplication of resources. It’s a sweeping change that is needed across 
academia.”  

There is an ideological and political tug of war as well. State Representative John Patrick Carney, 
a Democrat, said if legislators were serious about financing higher education they could find a 
way, like eliminating tax breaks for corporations. He noted that even as funds for higher 
education were being reduced, Mr. Kasich and the Republican-controlled Legislature eliminated 
the state’s estate tax, which will cost the state an estimated $72 million a year.  

Mr. Carney said he worried that the constant tuition and fee increases would limit access to 
college for lower- and middle-income students — a founding principle of public universities. At 
least two-thirds of Ohio lawmakers attended public colleges or universities, including Mr. 
Carney, an Ohio State graduate.  

“It’s hard to say it’s affordable when students leave with that much debt,” he said.  

The new financial reality for colleges has left administrators scrambling to maintain academic 
quality and all-important rankings with diminished state resources. That puts an even higher 
premium on attracting top-tier students — the rankings depend on them — and playing down 
the burdens of college debt.  

Buy Now, Pay Later  

At Ohio State, “college can be a reality for everyone, no matter your income or background,” its 
Web site says, while at Ohio Northern, future students are urged to get over the “sticker shock,” 
and focus instead on “return on investment.”  

Oberlin College’s Web site tells prospective students that its financial aid policy is simple: “We 
meet the full demonstrated financial need of every admitted student.” The University of Dayton 
declares itself “one of the most affordable private Catholic schools in the country” and a 
“lifetime investment, appreciating over the course of time.”  

The costs for these colleges? At Ohio State, about $25,000 a year for tuition and fees, room and 
board and living expenses; at Ohio Northern, about $48,000; at Oberlin $60,000; and at Dayton 
$48,000.  

Colleges are aggressively recruiting students, regardless of their financial circumstances. In 
admissions offices across the country, professional marketing companies and talented alumni 
are being enlisted to devise catchy slogans, build enticing Web sites — and essentially outpitch 
the competition.  
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Affordability, or at least promising that the finances will work out, is increasingly a piece of the 
pitch.  

Almost all colleges promote the money they give away in financial aid, though generally only the 
most elite schools — like Oberlin in Ohio — are able to provide enough in grants and 
scholarships to significantly keep student debt down.  

College marketing firms encourage school officials to focus on the value of the education rather 
than the cost. For example, an article on the cover of Enrollment Management, a newsletter 
aimed at college admissions officials, urged writers of admissions materials to “avoid bad words 
like ‘cost,’ ‘pay’ (try ‘and you get all this for...’), ‘contract’ and ‘buy’ in your piece and avoid the 
conflicting feelings they generate.”  

“There are direct marketing ‘words’ that can make or break your piece,” the article, published in 
2009, added.  

The financial aid award letters to newly admitted students can also be a minefield for students 
and parents sorting through the true costs of a school. Some are written in a manner that 
suggests the student is getting a great deal, by blurring the line between grants and loans or not 
making clear how much the student may have to pay or borrow.  

A quick reading of an award letter from Drexel University, received by a New Jersey applicant in 
March, implied that the student would owe nothing and might actually walk away with money. 
The expected payment to Drexel, it said in highlighted bright yellow, would be a negative 
$5,900. The calculation presumed grants, student loans and a $42,120 loan taken out by the 
parents toward the $63,620 estimated cost — figures also included in the letter but not 
highlighted.  

A Drexel spokeswoman said that the letter was not misleading and that it had not received 
complaints about it. But for many students, the financial realities of attending a college conflict 
with the optimistic rhetoric of campus tours, financial aid materials and salesmanlike admissions 
officers. And many of them don’t realize it until it is much too late.  

“The overall message was, ‘It’s doable and normal to go into that much debt,’ ” said Jillian 
Potter, 23, who grew up in Ohio and attended Anderson University, a nonprofit private Christian 
school in neighboring Indiana.  

Ms. Potter figured she would have to borrow about $10,000 a year. But the tuition increased 
every year, and because she didn’t declare a major until her junior year, she needed five years 
to graduate.  

A social worker, she now owes $80,000. “I try not to think about it because it’s really 
depressing,” she said.  

For Evan Frank, Ashland University, a nonprofit private school in Ohio, dangled the possibility of 
a sports scholarship, he said. Mr. Frank liked the campus and was promised a spot on the 
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football team. His high school guidance counselor encouraged him and so did his family, though 
they couldn’t help financially.  

Ashland offered to knock about $12,000 off the costs, and when Mr. Frank called financial aid to 
ask for more, they suggested he keep applying for scholarships. No one at the time said to 
consider a cheaper alternative, he said. Ashland costs about $42,000 a year.  

“Maybe at the time I was a little naïve,” said Mr. Frank, 22, a senior who owes $80,000. 
“Everyone was like, ‘You can get grants, you can always get loans.’ I wanted to play football 
really bad, and I hoped eventually I’d get a football scholarship.”  

Many students and parents don’t have a firm understanding of the cost of attending college, or 
the amount of debt they will incur. And most colleges aren’t much help. Student debt is not 
their primary concern in the end — the loan money usually gets deposited directly with the 
colleges, so they get paid either way — and the main job of the admissions staff, after all, is to 
admit students.  

“Ultimately with everything in financial aid, from start to finish, the student and their family 
need to take responsibility and monitor their aid,” Melanie K. Weaver, the director of financial 
aid at Ohio Northern, said in an e-mail. “With over 3,000 on aid it is difficult for our office of 10 
staff members to stay on top of every student.”  

While there are standardized disclosure forms for buying a car or a house or even signing up for 
a credit card, no such thing exists for colleges.  

Instead, college pricing is complicated by constant tuition increases, a vast array of grants and 
loans and a financial-aid system that discounts tuition for most students based on opaque 
formulas. “No one has a vested interest in simplifying the process but families,” said Mark 
Kantrowitz, the founder of FinAid, a Web site devoted to explaining college financial aid. “It 
obscures the price of a college and makes the choice of college not depend on the price but 
other factors.”  

Federal regulations require financial aid officers to counsel students when they take federal 
loans and again when they graduate. The counseling typically consists of making sure they 
complete a brief online course about student loans and repayment.  

Beyond that, it is up to the college to decide what, if any, debt counseling to provide. With a few 
exceptions, their track record is not very good, according to students and experts on college 
finance. Until Congress banned the practice a few years ago, some colleges outsourced 
counseling to private lenders, the same ones offering loans. Now many colleges do little beyond 
what is required by law, experts say.  

Ohio Northern administrators said they were trying to come to grips with the growing debt of 
their students — an average of $48,886 for borrowers — at a time when enrollment is down 
slightly, as it is at many of the small nonprofit private colleges with which it competes.  
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Financial aid officers have not yet told any prospective students that they cannot afford to 
attend, school administrators said. But Ms. Weaver, the director of financial aid, noted, “We are 
having that conversation.”  

Mr. Frank, at Ashland, said he did eventually receive financial counseling — on the day he 
arrived for football camp as a freshman.  

A financial aid adviser suggested Mr. Frank rethink his decision to attend “because the way it’s 
looking you are going to be looking at a high amount of debt if you are going to stay here,” he 
recalled. “I wanted to play football really bad, and I was already moving in for camp,” he said. “I 
wasn’t going to turn back then.” He never did receive a football scholarship.  

Officials at both Ashland and Anderson Universities said they provided thorough financial aid 
counseling to incoming students.  

Ms. Griffith, the Ohio Northern student whose mother is taking out life insurance on her — a 
precaution that might be unnecessary because some lenders forgive loans upon death — said 
she wished someone had been frank with her about the consequences of taking on so much 
debt. (She also received grants.) She is searching for a full-time job in marketing, her major, 
while earning $225 a week at two restaurants.  

“When I was young, I wanted to get out of Putnam County, get out of the cornfields,” said Ms. 
Griffith, who is from rural Ottawa, Ohio. “I would love to get away. But it would be more 
financially responsible if I got a job near here and lived with my parents.”  

The Shadow of For-Profits  

Wanda McGill has stopped opening her student loan bills.  

She isn’t sure how much debt she has accumulated, though she thinks it’s about $100,000. But 
Ms. McGill, a 38-year-old single mother, knows for sure she cannot pay it.  

Ms. McGill said she dropped out of DeVry University, a for-profit college with a branch in 
Columbus, two years ago after she ran out of money — even with the loans. She now makes 
$8.50 an hour working for an employment training center in Florida.  

“I was promised the world and was given a garbage dump to clean up,” she wrote in an online 
complaint at consumeraffairs.com. “Like my life was not already screwed up with welfare and 
all.”  

The student loan crisis has spread from for-profit colleges to more traditional institutions, but 
the for-profit colleges continue to represent the worst of the problem. Students complain that 
they were misled about the costs of education and that their job prospects were exaggerated. 
Government reports and lawsuits have accused some for-profit colleges of outright fraud, 
including doctoring attendance records or peddling near-worthless degrees.  
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The result? Students at for-profit colleges are twice as likely as other students to default on their 
student loans. Moreover, among students seeking a bachelor’s degree, only 22 percent succeed 
within six years, compared with 65 percent at nonprofit private schools and 55 percent at public 
institutions. (For-profit students, however, tend to do better at obtaining associate degrees and 
certificates.)  

Leaders of the for-profit industry defended themselves, saying they were providing higher 
education for lower-class students that traditional colleges had left behind. “The reality is the 
type of students we attract have no other opportunity,” said Steven Gunderson, head of a 
leading trade organization. “We are the ones that provide a path to the middle class.”  

Still, the outcomes for many students have been so poor — and the reported abuses and 
misdeeds by the colleges so abundant — that the for-profit colleges have played another role in 
the worsening debt problem: drawing attention away from nonprofit private and public colleges 
and universities, which have been slow to face public scrutiny.  

The situation has parallels to the mortgage crisis of a few years ago, said Barmak Nassirian, 
associate executive director of the American Association of Collegiate Registrars and Admissions 
Officers. The for-profit colleges are like the subprime lenders — attracting the limelight because 
they represent the worst of the problem, he said.  

“Mainstream higher ed can really self-righteously look at the big problem out there and say, 
‘The problem lies with the other guy,’ ” Mr. Nassirian said. “If you are looking at highway 
robbery and raping and pillaging, that is true. But there are all kinds of unfortunate practices in 
traditional higher education that are equally as problematic that are reaching the crisis point.” 
Last year, Congress approved regulations to curb abuses in the for-profit sector, but there has 
been less focus on establishing broader rules for traditional colleges and universities.  

The Obama administration has tried to make college pricing easier to understand; as of last year, 
colleges and universities were required to post calculators on their Web sites that explain the 
net price after grants and loans, but critics say they can be confusing, misleading or hard to find. 
And the administration has proposed that colleges be required to offer a “shopping sheet” to 
make it easier for families to measure the true costs and benefits.  

“We just have to get them much more information,” said Education Secretary Arne Duncan. “If 
you’re going to college, you need to know not what the first year costs. You need to know what 
it’s going to cost for the long haul.”  

But even with more information, students and their parents seem willing to pay the ever-
escalating price of a college degree, which remains the key rung up the ladder of economic 
mobility.  

Denise Entingh, 44, dropped out after two quarters at Columbus State Community College 
because she didn’t want to wait any longer to get into the nursing program. So she signed on at 
the Hondros School of Nursing, a for-profit college that advertises “No Waitlist!” on a billboard a 
few blocks from Columbus State.  
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Ms. Entingh said she expected to borrow about $45,000 to get a bachelor’s degree in nursing 
from Hondros, which costs more than three times as much as Columbus State.  

“It scares the hell out of me,” she said of her debt load. “But I think it will be all right. I’m not 
going to worry about it right now. I had to take that plunge.”  

Andrew Martin reported from Ada, Ohio, and Andrew W. Lehren from New York. 

This article has been revised to reflect the following correction: 

Correction: May 16, 2012 

An article on Sunday about college students’ debt, and an accompanying chart, misstated the 
percentage of bachelor’s degree recipients who had borrowed money for their education from 
the government, private lenders, or with the help of family members. 

The article stated that the percentage had increased to 94 percent from 45 percent in 1993, 
based on data from the Department of Education, whose officials reviewed The Times’s 
methodology before publication. While the percentage of students borrowing for college has 
indeed increased significantly, the 94 percent figure reflected an inaccurate interpretation of the 
data, which came from a survey of 2007-2008 graduates. 

That survey showed that 66 percent of bachelor’s degree recipients borrowed from the 
government or private lenders; an additional percentage of graduates had family members who 
borrowed on their behalf or who lent them money, meaning that the total percentage with 
college borrowing increased to more than 66 percent. But the precise figure isn’t known 
because the department survey did not address borrowing involving family members. (The 
earlier survey, of 1992-1993 graduates, found that just 45 percent of graduates had borrowed 
from all sources, including from family members.) 

 
Inside Higher Ed 
Community College Leaders Told Privatization is Wave of the Future 
Scott Jaschik 
April 23, 2012 

"My own college behaves much more like a private college these days than a public." Stephen 
M. Curtis, president of the Community College of Philadelphia, told fellow community college 
leaders here Sunday that this statement was true of his institution and many others. And he's 
not ashamed. When talking to elected officials, potential donors and others, "that's a line I use 
all the time," he said, in a session at the annual meeting of the American Association of 
Community Colleges. 

The steady erosion of state and local support for community colleges is often bemoaned at 
AACC sessions. Sunday's session, however, was different. Curtis -- and his fellow panelist, Rufus 
Glasper, chancellor of the Maricopa Community Colleges -- made clear that they wished that 
trends had unfolded in different ways. But they said it was time to get over it, and to recognize 
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that community colleges must embrace ideas associated with privatization if they are to succeed 
in their various missions. 

"We have no choice. The state funds are gone forever," said Glasper. Arizona is ahead of most 
states in withdrawing state support, and Glasper has been making versions of this argument 
(with regard to Maricopa) for several years. But now the conversation is about community 
colleges generally, and it's not just Glasper making the case. 

Curtis and Glasper said that they decided to speak out based in part on recent discussions 
among the presidents of institutions that are members of RC-2020, an invitation-only group of 
urban community colleges that periodically come together for private meetings. The emerging 
sense in that group, Curtis and Glasper said, is that discussions of community college financing 
need to be based more on realism than on mourning political trends. Glasper said that 
Maricopa's high point in terms of state share of its budget was in 1986, when Arizona provided 
27 percent of the funds. 

Curtis shared a table, showing the evolution of the Community College of Philadelphia budget 
between 1977-78 and 2010-11. Officially, Pennsylvania policy calls for the budgets of 
community colleges to be shared equally by three parties: state government, local government 
and students (through tuition). The table shows the gradual but clear path Pennsylvania has 
taken away from that philosophy. 

Sources of Support for Community College of Philadelphia  

Year Operating 
Budget 

% From State % From City % From Tuition 

1977-78 $18,331,000 36.4% 34.7% 29.7% 
1987-88 $39,163,000 31.3% 31.1% 30.4% 
1997-98 $65,563,000 36.0% 25.0% 36.5% 
2010-11 $120,085,000 26.1% 15.1% 57.6% 

Both Curtis and Glasper referenced a table created by D. Bruce Johnstone, a leading scholar of 
higher education who is former chancellor of the State University of New York. In the table, 
Johnstone looked at various qualities such as "mission" "ownership" and "sources of revenue," 
and established a continuum from "high 'publicness' " to "high 'privateness.' "For sources of 
revenue, the continuum goes from public funds as the primary source of college budgets to 
tuition funds as the primary source. 

By such measures, Curtis said, his college is private. By next year, he said, the college will be 
close to having two-thirds of its revenue come from tuition revenue. But Curtis stressed that his 
college is embracing many other characteristics of privatization "and they are not all bad." 

He noted that he does not need state approval for new degrees or curricular changes, that 
tuition increase are controlled by his board without state or local authorities having veto power, 
and that his board also has final say on use of budget funds. While tuition increases raise 
concerns about access, he said that the Community College of Philadelphia just finished its first 
fund-raising campaign, significantly exceeding a $10 million goal and raising $3 million for 

http://www.rc2020.org/index.html�
http://gse.buffalo.edu/fas/Johnston/privatization.html�
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scholarships. And he read a long list of operations at his college and elsewhere that he said 
should be outsourced and could be in a private model: cleaning services, child care, snow 
removal and more. 

Much of the private money raised financed building projects, which the state has largely 
stopped supporting. "We’re working around the state. We’re not counting on the state," Curtis 
said. 
 
Glasper said that he doesn't see any meaningful rebound in state appropriations for another 7 
to 10 years, so he wants Maricopa to consider a range of ideas -- many of them, he 
acknowledged, radical in the traditional definition of community college mission. He would like 
to see units of community colleges operate as profit centers, providing specialized training to 
businesses or others and producing revenue. "If we build a private for-profit, revenues come 
into the system." And this also means not worrying about calling students "customers," 
something many academics resist. 

It's also time for colleges to consider larger shifts in their traditional means of providing 
education. He said, for example, that low-level remedial mathematics instruction is more 
expensive than other instruction. It is time, he said, to look for ways to increase effectiveness 
and bring down costs by, among other things, asking what would happen "if we didn't have a 
faculty member in front of every student; if we had computers instead." 

Stopping Short of Santa Monica 

In their presentations, Curtis and Glasper didn't mention the recent furor over Santa Monica 
College, which planned to charge more for some high-demand courses and then backed off the 
idea amid widespread criticism. 

“I would never have done it the Santa Monica way," Curtis said. "We can talk about privatization 
all we want, but we have to talk about core principles as well." Still, he was quick to note that his 
college -- and many others -- already charge fees for high expense programs such as those in the 
health sciences. "I think that’s reasonable and inescapable." 

One member of the audience also brought up Santa Monica, and argued that the motivation of 
the college -- to move transfer students more quickly to four-year campuses and to bring in 
revenue to create more sections -- was entirely lost in the public debate. This administrator 
embraced Curtis and Glasper's arguments that moving away from traditional models could help 
students, and he called Santa Monica's idea "progressive." 

"If there is a lesson to be learned, it is about public relations," he said. 

Practicalities and Worries 

The audience at AACC events is largely composed of presidents and senior administrators and 
typically does not include faculty or student leaders who might be quick to challenge a 
philosophy of accepting privatization. Indeed Curtis is currently in a dispute with the faculty 
union at the Community College of Philadelphia over spending and other priorities. 

http://www.insidehighered.com/news/2012/04/09/santa-monica-college-calls-two-tier-tuition-plan�
http://www.insidehighered.com/news/2012/04/09/differential-tuition-grows-popularity-even-community-colleges�
http://articles.philly.com/2012-04-09/news/31313395_1_college-tuition-higher-education-college-president�
http://articles.philly.com/2012-04-09/news/31313395_1_college-tuition-higher-education-college-president�
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But even in the audience of administrators here, not everyone seemed entirely comfortable 
with the idea of simply embracing privatization as a model. Some questions were practical: How 
would you get faculty members on board? How far can you take privatization? Can you own the 
buildings and land that have been presumed to be owned by the state or a local entity? 

There were also some philosophical questions -- although no one challenged the idea that 
traditional means of financing community colleges are likely dead or dying. One administrator 
asked how, if such a vision were to be embraced, community colleges would be different from 
for-profit colleges. 

Another asked how the idea of community colleges competing for contracts with businesses, 
creating new profit-making ventures and looking for new markets might make them all 
competitors with one another. The AACC meeting is one where community college leaders 
today share ideas and talk of shared values, not one where people talk much about competition 
with one another. 

"In the private world you do not necessarily share your best innovations with those who you 
begin to see as competitors," said one official here. He asked Glasper if he thought about "the 
impact on collegiality as we begin to see each other as competitors." 

Replied Glasper: "I not only think about it; I live it." He joked that among the 10 campuses in the 
Maricopa system, "we have to come to national conferences to find out what we’re doing on 
the other side of town." But he returned to his theme that community colleges have no choice. 
Once, they could rely on enrollment-based formulas to pay the bills. Now, he said, competition 
to spur creative new approaches to revenue is needed for "our collective survival." 
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New York Times 
Where Your Money Goes 
Tamar Lewin 
April 15, 2012 
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NACUBO.org 
2011 NACUBO Tuition Discounting Study Shows Discount Rate Approaches 
43 Percent for Freshman 
Lisa Jordan 
April 5, 2012 
 
Data gathered from 400 private, nonprofit four-year colleges and universities participating in the 
2011 NACUBO Tuition Discounting Study (TDS) indicate the tuition discount rate (defined as 
institutional grant dollars as a share of gross tuition and fee revenue) for first-time, full-time 
freshmen reached 42 percent in 2010 and is estimated to have reached 42.8 percent in 2011. 
The discount rate for all undergraduates rose from 36.4 percent to an estimated 37.2 percent in 
2011. 
 
Under tuition discounting strategies, colleges and universities use their institutional grants to aid 
students who might otherwise be unable or unwilling to pay the full tuition and fee “sticker” 
price to attend a particular college or university. Many four-year private, nonprofit colleges and 
universities use tuition discounting strategies in order to increase their undergraduate 
enrollments. Study data show that nearly 45 percent of participating institutions suffered a loss 
or maintained their total undergraduate enrollment between fall 2010 and fall 2011, and 53.2 
percent suffered a loss or had no increase in their numbers of first-time, full-time freshmen 
students. More than three quarters of institutions that suffered a loss in both freshmen and 
total undergraduate enrollment were small institutions (those enrolling fewer than 4,000 
students). These findings suggest that other factors besides raising institutional grant aid have 
been having a greater effect on students’ college enrollment decisions. 
 
The tuition discount rate has been on the rise since the recession began in late 2007. While the 
discount rate has risen, the portion of freshmen receiving an institutional grant declined slightly 
from a record high of nearly 87 percent in 2008 to 85.5 percent of freshmen in 2011. However, 
the average institutional grant as a percentage of tuition and fees has increased slightly from 
48.5 in 2009 to 51 percent in 2011. 
 
The TDS results show that the average change in net tuition revenue from 2009 to 2010 was 5.4 
percent, a return to the level of growth in revenue that institutions achieved prior to the 2008-
09 economic recession. It is questionable, however, whether institutions can keep up this 
change in net tuition revenue in 2011, as the rate of revenue growth is projected to drop to 3 
percent. This loss of strength could be influenced by the decline in enrollment that several 
participating institutions are experiencing. 
 
In addition, the study found that, on average, approximately 10.6 percent of institutional grant 
aid is funded by the earnings from institutions’ endowments. Approximately 73 percent of 
institutional grants met students’ financial need, regardless of the criteria by which the grants 
were awarded. 
 
NACUBO President and CEO John Walda remarks, “The data show that institutions appear to be 
transitioning from the austerity measures that were implemented during the recession. Fewer 
institutions reported having to implement hiring freezes or taking other budgetary actions in 
order to increase their grant spending. This result suggests optimism for independent colleges 
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and universities as they strive for balance between enrollment and discount rate. However, 
given the decline in enrollment that a number of tuition-dependent institutions appear to have 
faced in fall 2011, institutions will need to be even more vigilant when making tuition 
discounting decisions in the years ahead.” 

 
The Chronicle of Higher Education 
State and Local Spending on Higher Education Reached a New 25-Year Low 
in 2011 
Eric Kelderman 
March 16, 2012 

As if anyone associated with public higher education needed a reminder, 2011 was a lousy year 
for higher-education finance. 

A new report from the State Higher Education Executive Officers confirms just how awful it was: 
State and local money for higher education fell to a quarter-century low for the second 
consecutive year, while enrollments continued their climb to record highs. 

From the beginning of the recession, in the 2007-8 fiscal year, through the 2011 fiscal year, 
college enrollment increased nationally by 12.5 percent, to 11.5 million students, the report 
says. But state and local appropriations have decreased by $1.3-billion over the same period. 

The national average for combined state and local support is now down to $6,290 per full-time 
student—2.5 percent less than in 2010 and the lowest amount in the past 25 years, the report 
concludes. 

Largely to make up for the loss of state and local dollars, tuition revenue per student reached 
$4,774 in 2011, an all-time high, according to the report. Over the past 25 years, the percentage 
of educational revenue supported by tuition has climbed steadily, from 23.2 percent in 1986 to 
43.3 percent in 2011. 

States and institutions alike should work to reverse the trends of decreasing government 
support and increasing costs to students, the report concludes in a commentary section. 
Otherwise, it says, the economic future of the United States will be at risk. 

"Other countries are rapidly improving the postsecondary education of their citizens; if the 
United States falls behind in either quality or the number of students who enroll and graduate, it 
will not be easy to catch up," George Pernsteiner, chair of SHEEO's executive committee and 
chancellor of the Oregon University System, said in a written statement accompanying the 
report. 

 
 
 
 

http://www.sheeo.org/finance/shef/SHEF_FY2011-EARLY_RELEASE.pdf�
http://www.sheeo.org/finance/shef/SHEF_11_Press_Release.pdf�


Topic 3 P a g e  | 20 
 

Demos 
The Great Cost Shift 
John Quinterno 
March 2012 
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Inside Higher Ed 
Study Finds Increasing Numbers of Public Colleges with Differential Tuition 
Scott Jaschik 
February 21, 2012 

A longstanding tradition in American higher education -- that undergraduates are charged the 
same tuition, regardless of major -- is eroding, especially at doctoral universities. 

That is the finding of a new survey by the Cornell Higher Education Research Institute. 
Researchers checked the websites of every public institution that awards bachelor's degrees, 
and then surveyed some of the institutions identified as having differential rates. A total of 143 
public colleges or universities were found to now have differential tuition policies. That figure 
includes 29 percent of bachelor's institutions, 11 percent of master's institutions, and 41 percent 
of doctoral institutions. 

When further analyzing the doctoral institutions, the institute found that a slight majority of 
flagship universities now have differential rates. 

http://www.ilr.cornell.edu/cheri/upload/2011CHERISurveyFinal0212.pdf�
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Up until 1980, differential tuition rates within an institution were largely unheard-of, although 
some colleges did charge laboratory fees associated with certain courses. As state 
appropriations failed to keep up with growing enrollments and higher education expenses, 
many public institutions started to charge more for certain programs, arguing either that they 
cost more to offer, that student demand was greater or that students in these fields were on a 
track to better-paying jobs than were those studying other fields. But the policies have 
sometimes been controversial, as some educators have argued that students should be 
encouraged to pick fields based on their academic interests, not the price tag. 

Other findings of the new survey include the following: 

• At doctoral and master's institutions, differential tuition is generally based on a 
student's field of study, but at bachelor's institutions, differential tuition is equally likely 
to be based on how far along students are in their programs (with juniors and seniors 
charged more than others, for example). 

• The most common majors facing extra charges are business, engineering and nursing. 
• Since public colleges and universities started to adopt variable tuition policies, the 

number doing so has gone up steadily, with no years from 1980 on showing a decline in 
the number of institutions with variable tuition. 

The Cornell Institute's report does not take a stand on whether differential tuition is a sound 
policy. But it questions whether so many institutions should be embracing a policy about which 
relatively little is known (except that it seems to generate revenue). 

"The process by which differential tuition policies have arisen and been have spread across 
American public higher education institutions has not been examined," the report says. "Neither 
has there been any research on the possible consequences of differential tuition policies. For 
example, does differential tuition by major influence students’ choice of majors? Do higher 
tuition levels for upper-level students affect students’ persistence and graduation rates? If such 
effects exist, are they larger for students from lower-income families and how do such effects 
interact with state and institutional financial aid policies?" 

Inside Higher Education 
Virginia Governor Seeks to Cap Use of Tuition Revenue for Financial Aid 
Kevin Kiley 
February 7, 2012 
 
Ensuring access to higher education is an expensive proposition, and right now, the state of 
Virginia is debating who should foot the bill. 
 
In his proposed budget, Virginia Governor Bob McDonnell is seeking to cap the use of tuition 
dollars from in-state students to provide financial aid, a practice employed by almost all colleges 
and universities, public and private. McDonnell has said he is pushing the cap to spur 
conversation about aid policies and to keep down the cost of college education, saying the 
current structure is placing a higher burden on middle-income students. 
 

http://www.insidehighered.com/news/2007/03/26/tuition�
http://dpb.virginia.gov/budget/buddoc12/index.cfm�
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“A lot of middle-income students might be paying tuition increases that go toward [someone 
else's] need, but they may not be benefiting from that,” said Laura Fornash, Virginia’s secretary 
of education, a position appointed by the governor. Under the governor's budget, the state 
would take more responsibility for ensuring access, increasing general appropriations after 
several years of declines and adding more money to the state's financial aid program, which has 
been consistently growing even during the recession. But the budget would prohibits 
universities from increasing the amount of tuition revenue they use as aid above what they 
spent in the current fiscal year. 
 
Most higher education administrators declined to criticize the governor, but a handful have 
spoken out against the plan. They noted that the measure would likely have the opposite effect 
from the one McDonnell intends, making college more expensive, particularly for low-income 
students. 
“Given that tuition has been for some time used as a source to meet the financial need of 
students, the university sees the language in the introduced budget as likely to have unintended 
consequences in terms of the net price and affordability for student and families as well as on 
the capacity of higher education institutions of the Commonwealth to meet the objectives of 
the Higher Education Opportunity Act," said Michael Strine, executive vice president and chief 
operating officer at the University of Virginia. 
 
McDonnell’s proposal gets at a question that several public universities are struggling with as 
states pull back funding, driving the institutions to rely on tuition for a larger share of their 
revenues: Who ultimately bears responsibility for ensuring access to higher education? If states 
aren’t willing to pay, do institutions have the right to charge more to students who can pay in 
order to subsidize those who can’t? 
 
“It is a policy that has been in place since Harvard opened 350 years ago and since the founding 
of the University of Virginia,” said Don Heller, a professor of higher education finance and policy 
and dean of Michigan State University’s College of Education. “Thomas Jefferson raised 
concerns about keeping the institution accessible for poor students in the state. It’s something 
well-intentioned public and private institutions do to ensure that poorer students have access.” 
 
 
 
‘Middle-Class Squeeze’ 
 
McDonnell’s proposal grows out of a commission that met in 2010 and 2011 to discuss the 
state’s higher education policies. The commission found that the current aid policies were 
squeezing students who come from middle-class families. Students who come from low-income 
backgrounds receive a combination of state, federal, and institutional aid that makes college 
affordable. Students who come from high-income families often have to pay the full cost of 
tuition, but increases don’t have a large effect on the family’s overall budget. But families who 
fall between the two groups are having an increasingly difficult time paying for their education, 
state administration officials said. 
 
Virginia, like most states, has been grappling with decreased tax revenues and increased 
entitlement costs, such as pensions and health care, over the past four years, leaving less money 
for higher education. At the same time, lawmakers have been reluctant to increase taxes to 

http://www.education.virginia.gov/Initiatives/HigherEducation/index.cfm�
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maintain historic funding levels, so appropriations have decreased and institutions have had to 
cut their own budgets and find new revenues to make up the difference. Tuition prices at 
Virginia institutions doubled on average in the past 10 years. 
 
According to the Grapevine report, which tracks state spending on higher education and is 
compiled by Illinois State University’s Center for the Study of Education Policy and State Higher 
Education Executive Officers, state support for higher education in Virginia dropped more than 
$200 million between 2007 and 2011. At the same time, enrollment increased, so the decline 
was even greater when calculated on a per-student basis. 
 
The public university model tends to provide for access through state subsides, which let 
universities keep tuition low. But as state support has slowly declined over the past few 
decades, public institutions have adopted a policy long used by private institutions -- charging 
wealthy students more and putting that money toward subsidizing low-income students. 
The amount of the University of Virginia’s total financial aid that comes from the institution, 
rather than the government, is growing. For the 2010 fiscal year, government aid made up 43 
percent of the university’s financial aid, while grants coming from tuition made up 37 percent. 
Last year the numbers swapped, with government support dropping to 39 percent and grants 
from tuition rising to 41 percent. 
 
Institutions keep track of aid dollars differently, so comparisons across universities are difficult, 
but, in general, the picture at other state universities looks similar. At William and Mary, about 
24 percent of the institution’s fiscal year 2011 budget financial aid came from tuition, according 
to a presentation the university prepared for a state senate hearing. At Virginia Tech, 30 percent 
of aid came from institutional aid came from institutional support rather than governmental 
sources. 
 
Virginia lawmakers have increased funding for the state’s primary financial aid program for 
several years, and this year the governor called for increasing the program another $13 million 
to $141 million. But according to institutions, that has not kept up with the need to increase 
tuition to compensate for general appropriations declines, which is why they need to cross-
subsidize students. 
 
Laura Perna, a professor at the University of Pennsylvania's Graduate School of Education who 
researches access and affordability, said she did not know of another state restricting the use of 
tuition for aid purposes, and noted that some other states have actually required universities to 
use a certain percentage of tuition revenue for financial aid purposes. But she said the fact that 
Virginia is trying to link the various aid streams together into a single policy is something to 
commend. "To Virginia’s credit, the fact that they are trying to link tuition and financial aid and 
appropriations to statewide goals and priorities, that is a good thing," she said. 
 
'A Conversation About Aid' 
 
The increased use of institutional aid can have a distorting effect on sticker prices. The sticker 
price for in-state students at the University of Virginia grew an average of 7 percent annually 
between 2004 and 2009, and 5.5 percent for out-of-state students. But the average revenue the 
university derives from tuition after financial aid is applied has only increased an average of 2.2 
percent annually, meaning most students are not feeling the full effect of tuition increases. 

http://www.politifact.com/virginia/statements/2010/dec/02/bob-mcdonnell/bob-mcdonnell-says-virginia-college-tuitions-have-/�
http://www.insidehighered.com/news/2012/01/23/state-funds-higher-education-fell-76-2011-12�
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The University of Virginia regularly competes for students with private universities, such as Duke 
and Cornell Universities, which often have greater financial resources and can meet more need. 
In a brief prepared for the media on the governor’s proposal, University of Virginia 
administrators wrote that it is cheaper for “a family of four with one in college and an income of 
$70,000” to send a student to one of those universities. The governor’s proposal could make it 
harder to attract those students to Virginia, administrators wrote. “While financial resources for 
aid come from numerous resources, institutional aid is the primary strategy for our program and 
our ability to address unmet need,” they wrote. 
 
The governor’s budget also calls for the governor’s higher education advisory committee to 
“evaluate the appropriate use of tuition and fee revenue generated from in-state students that 
is used to support financial aid with the goal of enhancing affordability for low-income and 
middle-income in-state students and their families.” 
 
Fornash said the main purpose of the budget language is to get policy makers talking about the 
universities policies. But she noted that the governor felt that some action needed to be taken 
immediately, which is why the cap would be imposed before the advisory committee reviewed 
institutional policies. “We didn’t have time prior to the budget being put in place,” she said. 
The education subcommittee of the state senate's finance committee already held a hearing on 
the measure on Jan. 24, where they heard presentations from the state’s universities. At the 
committee hearing, University of Virginia President Teresa Sullivan acknowledged the need to 
have a conversation about aid policies, but noted that the governor’s plan would put the 
universities in an unnecessary bind. “All of us need to have a conversation about how to fund 
financial aid,” Sullivan said. “The language in the budget prematurely curtails that conversation 
by restricting the use of tuition for financial aid.” 
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Financing Future Attainment: Strategies for Sustainable Funding Models 
Delta Project & NASH 
February 7, 2011 

 
 

 



Topic 3 P a g e  | 27 
 

 

 



Topic 3 P a g e  | 28 
 

 

 
 
 
 
 
 



Topic # 4 

HESIG Mission and 
Stockton as a Model for 
Change: What are HESIG 

Priorities and Comparative 
Advantages? 



Topic 4 P a g e  | 1 

 

Center for Higher Education Strategic Information and Governance 
Richard Stockton College of NJ 
 
Vision  

To be a state and national leading information resource about higher education policy options and 

solutions regarding access, finance and affordability, accountability and public trust. 

 

Comparative Advantage 

 HESIG is outcome oriented. HESIG recognizes that STRATEGY denotes scarcity, competition (for 

resources and ideas), and change; and connotes flexibility, dynamic/interactive engagement, and 

winning outcomes. 

• In cooperation with others, HESIG, affiliated with Stockton and the Hughes Center, has the 

capacity to be first in the marketplace in NJ about independent (nonpartisan), objective policy 

options and solutions. 

• HESIG has the capacity to test solutions related to public trust directly, through public 

judgment/public engagement strategies. 

 

How HESIG achieves the vision 

1. Designing and disseminating information on the condition and effectiveness of higher 

education. 

2. Recommending policy reform and evaluating policy performance. 

3. Convening key constituencies through unique policy summits. 

4. Serving as a clearing house for information. 

5. Conducting scientific public opinion polls. 

6. Engaging and informing through consultations, education and, training institutions, policy 

makers, opinion leaders, and citizens. 
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Boosting Postsecondary Education Performance 
Committee for Economic Development 
2012  
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Governor’s Higher Education Task Force Report 
New Jersey Higher Education Task Force 
December 2010 
 
Recommendations (Partial) 

Quality 

1. All institutions should be challenged to identify peer and aspirational peer institutions, 
select relevant metrics regarding missions for comparison, and publish the results annually 
on their Web sites. 

2. The State should dedicate more resources toward the collection and analysis of higher 
education data, and the proposed Secretary of Higher Education should oversee this task.  

Financing/Affordability 
 

Capital Financing 

1. New Jersey should address the critical capital needs at the state’s colleges and universities 
with proceeds from general-obligation bonds, one issued as soon as possible to support a 
revolving fund, and one issued as soon as practical to provide a significant infusion of 
financial resources. 

2. Institutions should receive annual capital support.  

3. The statutory ceiling on the total principal amount of the county colleges’ Chapter 12 bonds 
for which the State pays debt service, last raised in 2004, should be raised above the current 
limit of $265 million.  

4. New Jersey should restore appropriations for the Higher Education Incentive Funding 
Program (P.L. 1999, c. 226) to help institutions attract private endowment contributions and 
other donations they would not otherwise receive.  

Operating Support 

1. While fully recognizing the State’s immediate budgetary concerns, we recommend that the 
State must, as soon as possible, provide greater financial support for the operating budgets 
of New Jersey’s colleges and universities.  

2. Current policies for providing funding to the county colleges and to the independent 
colleges and universities should be maintained.  

3. New Jersey should develop and implement a more rational approach to allocating State aid 
among Rutgers and the other senior public institutions of higher education. We recommend, 
as soon as fiscal realities permit, both the additional operating funding called for throughout 
this report to place New Jersey where it should be to build its economic future, and 
separate, additional funding to help correct existing disparities in operating funding.  

4. New Jersey should reinstitute Challenge Grants. 

5. The Secretary of Higher Education should review annual budget requests from institutions, 
and after consultation with the Governor’s Higher Education Council, make 
recommendations to the governor for distributing any new funds based on criteria for 
Challenge Grants and other new grant programs. 
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Tuition 

1. The governor and legislature should not impose tuition caps on Rutgers and the other senior 
public colleges and universities.  

2. To help mitigate tuition increases, the State should fund increases in salaries negotiated at 
the 12 senior public colleges and universities at least at the same level as any increases in 
salaries negotiated with State employees.  

3. Institutions should not increase tuition in one-year increments that are unreasonably large 
compared to past years’ increases. 

Student Assistance 

1. The State should maintain current policies regarding TAG funding for students at all eligible 
institutions of higher education in New Jersey.  

2. The State should provide a sufficient investment in the Educational Opportunity Fund, 
including an increase in funding as soon as possible.  

3. The NJ STARS programs and the Coordinated Garden State Scholarship Initiative should be 
transformed into a broader-based, more comprehensive program to achieve the important 
objective of retaining New Jersey’s best and brightest students more effectively, and to 
maximize the value from the State’s $26.49 million investment in merit-based scholarships.  

4. New Jersey must improve the application process for student assistance.  

Student Debt 

1. The State and our colleges and universities must be mindful of the debt burden carried by 
students and their families to afford a college education by putting policies in place to help 
mitigate unreasonable annual increases in tuition or to spread increases over time. 

 
Workforce Development and Economic Development 
 

College Readiness 

1. The State should sharpen its focus on key transition points in the educational system where 
students might lose momentum toward developing postsecondary skills and aspirations.  

2. The State should accelerate its development of an accessible, comprehensive, longitudinal 
data system to track meaningful indicators of college readiness for all the state’s students.  

3. New Jersey should examine best practices that focus attention on the college readiness and 
college support needs of low income and minority students.  

4. More New Jersey colleges and universities should reach out to their local school systems 
with opportunities to increase students’ “college knowledge” about what is required to 
apply to and succeed in college. 

Remediation 

1. New Jersey should conduct a study to understand the extent of the cost of remediation 
at its colleges and universities, and should adopt a plan to address the issue. 
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